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Three decades of Thought on Planning Education

By Andrea I Frank 

(ABSTRACT)

This annotated bibliography provides an overview of the literature on planning education addressing issues ranging from curriculum content to pedagogy and, program accreditation to nation-specific planning education. The focus of the bibliography is on academic, English language journal texts, however, some key books and web sites with significant sections devoted to planning education were also included.  It was compiled as part of the author’s work at the Subject Centre for Education in the Built Environment (CEBE) in the School of City and Regional Planning, Cardiff University with the principle goal to develop a subject-specific educational resource for academics. As such, the bibliography seeks to facilitate informed discussion, the identification of themes and knowledge gaps for further research and to support the development of a research culture in planning education. Spanning a period of 30 plus years, the compilation offers an opportunity to link change in education to those in planning practice and Higher Education. 
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I. INTRODUCTION

     Planning, whether it is city or regional, urban, rural, or spatial planning, is a relatively new discipline with roots in a number of applied fields such as architecture, landscape architecture, civil engineering, and the social sciences (e.g. Grant 1999). The field’s applied nature has decisive implications for the educational provision, as does its multidisciplinary heritage. Individual schools of planning developed and adopted a range of different foci and emphases (Dalton 2001) over the last century, including a knowledge-based social science model; a design-oriented physical planning approach; and, most recently, radical critique and advocacy. Partly as a consequence of these variant interpretations, and partly due to the discipline’s openly interdisciplinary outlook, planning is often perceived as an academic discipline without its own set of theories and traditions. How do planners differ from architects working on large-scale urban design projects, and what distinguishes a city planner in a local authority from a manager running a medium-sized organization? Recent significant changes in professional planning practice (Rodwin and Sanyal 2000) and the changing climate of Higher Education (Clark 2004; Eggins 2004) have, and are requiring, a rethinking of planning education, its curricula, and its relationship with other disciplines.

     Ever since a decline in the support of planning in the late 1970s, planners and planning academics are under considerable pressure to reflect on their profession, its achievements, and their educational structures to demarcate and justify the discipline and profession as well as contemplate its position with respect to societal needs and ideas. Articles and writings of planning academics, particularly in national contexts where planning exists as a free-standing profession and field of study (e.g. USA, Canada, United Kingdom, New Zealand, Australia, Germany, and France), examine in detail different aspects of the planning education provision, including its structure, curriculum content, specialist areas, pedagogy, quality assurance, and teaching for practice.

     This bibliography captures this literature and its rich discourse and provides an overview of the past and current thoughts in planning education. Such an overview will support not only the identification of theoretical trends but will also help in assessing the status and culture of subject specific pedagogical research. In addition, the bibliography represents a resource for planning educators with a wealth of references to good teaching practices, course outlines, and innovations. Finally, for those interested in planning pedagogy and educational research, the bibliography can be a starting point for identifying gaps and future research opportunities.

     ‘Planning education’ in the context of the bibliography is defined broadly to include various flavors of planning and differing national naming conventions. It encompasses education in universities and post-secondary education institutions addressing urban, city, town and country, regional, rural, and development planning and any combination of these terms. This bibliography also includes references relating to continued professional education and development (CPD). Within this framework the focus lies on academic, English language journal texts excluding sources such as professional magazines, newsletters, and similar publications. A number of key books and web sites, however, were included. The inclusion of texts on planning education published in other languages was deemed to be beyond the scope (and means) of this contribution.

     In an attempt to build on the last compilation of similar kind (known to the author) -- Cynthia Cockburn’s Bibliography on Planning Education from 1970 -- the start date for the bibliography was ambitiously placed in 1971, with contributions included up to a publication date of 2004. This is not to disregard the substantial bibliographies linked to major texts on planning education such as the 1990 report on Creating the future for undergraduate education in planning by the Commission on Undergraduate Education of the Association of Collegiate Schools of Planning (ACSP). However, the purpose of that and other such bibliographies is to support statements and facts of a particular study rather than providing an overview. They also tend not to provide annotations. 

     The bibliography was developed using a two-pronged approach. On one hand, systematic searches of two major bibliographic databases were conducted: 1) ISI Web of Science (Social Science Citation Index, Arts & Humanities Citation Index and Science Citation Index Expanded 1981 to 2004) and 2) UrbaDisc (English Language references). UrbaDisc brings together over 700,000 references on urban and regional planning and policy issues, from major databases in Britain, France, Germany, Italy and Spain derived from eight individual databases (ACOMPLINE, URBALINE, ARCHIVIO PROGETTI, BIBLIODATA-DOCET-URBANISTICA, ORLIS, URBAMET, URBATERR and LEXICONS). Titles and keyword terms used in searches were planning and education, teaching and planning, urban design and education, pedagog* and planning, and educating urban plann*. Since the databases do not cover the entire time span for the bibliography, nor index all relevant journals, key word searches inevitably fail to reveal relevant texts. Therefore, a complementary search was performed. This complementary search included reviews of the Planning Education heading of the Journal of Planning Literature’s index and the table of contents of the Journal of Planning Education and Research. In addition, identified articles were reviewed for further appropriate citations.
     The resulting annotated bibliography is organized into six major categories and subcategories, addressing 1) planning education provision and its different aspects; 2) curriculum content; 3) pedagogical approaches; and 4) continued professional education. The fifth section is a compilation of major professional institutes and planning education associations. The sixth and final section lists some existing bibliographies. In the case of texts addressing overlapping issues, articles were placed under the category that appeared most prominent.

     Although all texts are in English, users of the bibliography should be aware of some divergent terminology and language conventions in respect to planning education. For example, a ‘planning course’ in texts referring to planning education in the United Kingdom or other Commonwealth countries such as Australia or New Zealand is equivalent to the North American use of ‘planning degree program’, i.e. referring to the entire program of study. In US usage there are two meanings for ‘planning program’: 1) a course or degree program, or 2) the administrative unit offering one or more planning degrees. The term ‘course’ in the North American context refers to an educational unit taught over a term or semester and is typically equivalent to a ‘module’ in the British context. The term ‘faculty’ in North American articles can refer to both, a university department/school as well as the professors and staff associated with a department. In the British and Commonwealth context, faculty refers only to the school or a larger administrative entity while the educators working there are typically referred to as ‘academic staff.’ Annotations use the terminology of respective texts rather than attempt to translate them to usage conventions in one selected national context. 

A. Planning Education Provision

1. History and Philosophy

     The high level of attention given to philosophical issues, such as the status of planning in a consumer-oriented, market-led society (Gunder and Fookes 1997, Brooks 1988) or planning in the Islamic context (Haywood 1980, Serageldin 1980) and its effect on planning education, emphasizes in a fundamental manner the context-dependency of planning as an activity. Indeed, planning processes and cultures, and the respective education programs, display a diversity which is, according to Kunzmann (2004), under serious threat to be replaced by a more or less standardized Anglo-American educational structure.  This is supported by efforts to form a unitary European education area. Fora, such as the planning schools association conferences, represent invaluable networks for scholarly exchange (Stiftel and Watson 2004), but may in the long run further promote the process of homogenization of planning as discussed by Kunzmann (2004).  Moreover, planning appears not only to reflect cultural differences but also appears to adjust its aims, goals and processes over time in response to socio-economic trends and ideas on a regular basis. While this is considered useful, progressive and necessary by some, it is seen as a sign of weakness of the discipline by others (Alonso 1986, Hemmens 1988; Dalton 2001). 

     Debates about the ‘right’ planning paradigm, or whether, in fact, multiple paradigms (Brooks 1993) are the strength of planning, reveal significant insecurities and dissonances within the profession and (recent) lack of status. A series of editorials on planning education in the mid-1980’s point to an intermittent crisis in planning education triggered by the closure of several degree programs, particularly but not exclusively, in the United Kingdom. US planning academics are also concerned about the future of planning education programs in the face of declining student numbers (e.g. Krueckeberg 1984, 1985). Whether a return to planning’s roots of comprehensive planning, more specialization (Friedmann 1996), or new role models (Briassoulis 1999, Manley and Parnaby 2000) are the solution to greater valuation of the planning profession and planning education remains contested.  

     Efforts to define the domain of planning have at times led to rather narrow perceptions of the field, leading to self-imposed exclusion of practitioners from the profession when working, for example, outside local government despite holding planning degrees. Stiftel (1990), in particular, advocates that planning educators draw a more inclusive picture of planning, encompassing a wide range of planning and policy development activities as a way to increase the visibility of the profession. McClendon et al. (2003) also reaffirm that “The What-is-Planning-All-About-Blues” is a persistent theme in planning academia and the profession. McClendon’s suggests that the development of a brand identity is needed to bring back public trust and the appreciation that planning enjoyed in the immediate post WWII period and reverse the trend of declining student numbers in US planning programs. This suggestion, however, is met with skepticism by Erber (McClendon et al. 2003). Taking an entirely different view on brand-identity, Hague (2001) provocatively suggests that planner’s professional future may be dominated by the goals of corporations rather than spatial planning ideals. As a result, he reasons (ibid.) that planning education as we know it may be soon replaced by short (expensive) specialist training sessions offered by consulting firms. Hague, however, also sides with Brooks (1988) and Poxon (2000) in pointing out that educators can, and should, take a more proactive role in shaping planning education and the profession. 

2. Structure, Curricula & Focus

Parallel to historical reviews and the debate about the (future) domain of planning we find an ongoing discourse about curriculum design, structure, and focus of planning education. The benchmark for planning curricula that many authors refer to relates to Perloff’s seminal texts (1956, 1957). Authors in the late 1990s emphasize the importance of a general knowledge base in planning combined with specialization; work-based, practical experiences and technical skills (e.g. Castells 1998, Rosier 1999, Friedmann 1996). As planning is an applied discipline, the curriculum needs to provide skills -- or literacies, as Sandercock (1999) suggests -- and knowledge suited for the post-industrial information age, including an understanding of multiculturalism, post-industrial economics, sustainability, and information and data management (Cuthbert 1994a, 1994b). 

     Interestingly, there is only marginal reference from this traditional discourse on curriculum structure and content (length, core elements, level of specialization, and philosophy) to the debate on planning universalism and the one-world approach to planning education (e.g. Afshar 2001, Sanyal 1989). The one-world approach rejects the differentiation of planning programs (planning for industrialized countries versus planning for developing countries) that was devised initially to customize education for large groups of students from developing nations obtaining degrees in the US, Canada or Great Britain. One-world, or universal planning education, is based on the premise that planners need to be prepared for the challenges of a globalizing world in which boundaries between nations, the north and the south, developing and developed countries, rapidly decline in importance. There is the notion that learning in a multicultural context is advantageous, and that by comparing and contrasting the different contexts new insights can be gained for both the developing and the developed countries’ planning efforts.  Universalism proponents admit that a globalized (as opposed to a localized) approach that focuses on national and regional laws and conditions, to planning education has also potential drawbacks (Burayidi 1993). Moreover, it may be difficult to ensure that different ideas have equal weight. Additionally, first-world planning approaches may come to dominate the discourse in similar fashion as they did in initial development planning education several decades ago.

     There is a notable difference between educator’s suggestions for the duration and level of planning programs. At present, the standard for professional planning education in the US is two years (full-time) at the master’s level (four years for undergraduates). In 1993, Carter proposed a three year program, arguing that training in physical and community planning requires more time. Similarly, Friedmann (1996) sees significant merit in interdisciplinary specialization provided by joint degrees such as planning and architecture, or planning and law, which would prolong the time to completion by adding a third (or fourth) year, depending on the combination of disciplines. Alternatively, a third year certificate in a specialisation could be offered, which could also be an element of continued education for professionals. 

     These proposals stand in contrast with suggestions to shorten the time planners spent at university. While Rosier (1999) suggests moving a greater proportion of the educational experience into practice, British planning schools together with the RTPI recently introduced one-year ‘fast track’ masters courses (Royal Town Planning Institute, 2003). The latter development represents a market-driven decision to reduce the cost of education in planning, making it comparable to undergraduate and Master level degrees in other disciplines in the UK. While this introduction undoubtedly provides a greater number of planners in an employment sector currently lacking professionals, it is unclear what impact this shortened degree will have on graduates’ competencies in the longer rule.
3. Accreditation, Quality Control and Promotion

     Following a general trend in academia, planning schools have explored more rigorous measures of quality control in teaching and research, using indicators such as student progression (Accordino 1991) and staff performance (Stiftel, Rukmana and Alam 2004) respectively.  In many countries, planning curricula are regularly scrutinized by professional institutes and review boards of some kind. Often practitioners are invited for input into these evaluations inorder to guarantee curricula are providing a suitable mix of topics and cover the most important subjects. In the UK, planning schools are evaluated by external bodies in terms of research output and teaching quality, using nation-wide cross institutional means such as the Research Assessment Exercise (RAE) and the Teaching Quality Assessment (TQA) (Quality Assurance Agency 1989).  While there is certainly value in such comprehensive approaches, quality assessment ratings based on academic research alone may be misleading as relevant practice, and policy-related output or service activities are excluded (Punter 2001).  Academic staff promotion in planning, generally linked to research outputs, is thus often criticized.  In response to critique, suggestions for criteria for academic promotion specific to the planning subject have been developed (Zisser 1988; Checkoway 1998). However, there remains much concern and insecurity amongst new faculty members as to the best approach to establish their academic career in planning (Hamin et al 2000).

4. Nation-specific perspectives

     Planning education, its provision, and curricula not only change over time but differ by national context. Articles have been grouped into subcategories based on geographical reference (by continent), except for a set of texts focusing on planning education for ‘lesser developed countries’, without specific reference to any country or set of countries. The recurring theme in a majority of the articles in this section and, in fact, the impetus for their writing, is a reflection on the planning education provision of a particular country. 

     The contributions offer little direct comparison between national systems, with the exception of Masser and Yorisaki’s (1988) piece looking at Japan and Britain. The authors for the most part remain in a descriptive mode, elaborating on particular educational structures or recent changes and the factors that initiated this change. With some variations, revisions to planning education curricula on the whole seem to be linked to (radical) political and economic changes (such as in South Africa or the former socialist countries), or to emerging societal issues (such as an increasing environmental awareness in some Asian countries). Often the articles point to new planning roles, and identify requisite skills requirements and how programs should or have attempted to provide for those. 

     In some countries, such as the Czech Republic, Greece, and Russia, planning was, until recently, taught as a specialization within Architecture and Engineering, or Geography in the case of Greece (e.g. Maier 1994). The change in the provision here constitutes the establishment of specialized planning programs in Higher Education and their rise in status and popularity amongst students. These developments stand in contrast to trends in the US and the United Kingdom, where planning degrees experienced a stagnation or decline in applications over the last decade (Shaw et al. 2003, 13).

     The articles on planning education in lesser developed countries provide an intriguing historical perspective on the subject, as many of them were written 20 odd years ago. With planning education programs often set up toward the end of colonial rule – especially African -- planning educators now report of a persistent skills mismatch between the education provision and professional needs, urging for a change in planning education (e.g. Ngugi 2000, Diaw, Nnkya and Watson 2002, Hamza and Zetter 2000).

     The range of descriptions of planning education provision from different countries and continents is impressive, stretching from Nigeria (Girhing 1977) to the Solomon Islands (Wakely 1983), and from Canada (Perks 1980, Wolfe 1991) via Japan and Hong Kong (Cook 1999) to Indonesia, New Zealand and Australia (e.g. Hamnett 1999, Gunder and Fookes 1997). European, African, German, and Asian perspectives are provided. Several articles review British planning education (e.g. Healey 1991, 1985) and the content of planning courses at separate times: the 70s and 80s and again in the 1990s. At present there is a paucity of English language texts on planning education in Latin America and the Scandinavian countries.

5. Relevance and Links to other Disciplines

     Planning has significant links with other disciplines. These relationships are part of the historical development of the discipline, and are taken for granted rather than being specifically defined as within other fields. There is an obvious link between architecture and planning, and in the first half of the 19th century many planners were initially trained as architects. However, the disciplines have since developed in quite different directions. An outline of the characteristics of both planners and architects is provided by Manley and Parnaby (2000).

     Not only is planning a discipline rooted in a variety of other fields, planning and its associated ‘soft’ skills are increasingly considered useful, if not essential, for other applied disciplines, such as civil and transport engineering. The incorporation of new knowledge and skills formerly not part of a discipline’s curriculum is always a source for discussion. For most contributors, the issue is not whether planning should be incorporated into the civil engineering curriculum but how and who will be providing the teaching? In terms of educational provision, key concepts or knowledge can be incorporated into curricula or, alternatively, planning courses can be offered cross-disciplinary. Articles in the mid- to late 1980s provide both arguments for and against the inclusion of planning, as well as surveys of both engineering and planning schools to determine the existing provision. Later texts focus more on example curricula and professional profiles.

     A less controversial issue is planning education’s contribution to niche and newly emerging occupations. Health planning and real estate management of public properties are also fields where a planning degree offers a basic grounding for those interested.

B. Curriculum Content

     Planning education guidelines by professional institutes or other accrediting bodies generally stipulate that planning curricula cover certain knowledge and skills, as well as values (see PAB 2001, 19-25). Guidelines also stipulate that students gain some practical experience either as part of their studies or in their free time through placements or internships. Four components: knowledge, skills, values and practice, provide subcategories for texts addressing curriculum content.

1. Knowledge

     The number of contributions addressing planning theory indicates the importance of this knowledge area as well as controversy. Critical reviews on what planning theory can contribute to planning education (e.g. Bolan 1981) are complemented by proposals on how to teach planning theory in practical terms (e.g. Sager 1995, Forester 2004). Regardless whether the author favors historical perspectives, practice-based ethical approaches, or ‘new planning theories’, great effort is expended to evidence the value of theory to planning practice. 

     With the rise of the environmental movement, environmental issues have been integrated into the planning curriculum through particular courses or specializations (e.g. Deknatel 1984, Niebanck 1993). Landscape planning has emerged as a particular form of planning, which is at a regional scale along with land use and environmental issues. The educational structures and pathways for this specialized planning area are explored in a set of texts in a special issue of the journal of Landscape and Urban Planning. In contrast to other planning issues, the topic of land use and physical planning education receives little attention. Two surveys (Pivo 1989, Miller and Westerlund 1990) suggest that land use and physical planning indeed play subordinate roles in planning programs in the US and Canada.

     Planning for developing countries, or development planning, has been a popular aspect in planning education discussions for several decades.  A wave of reflections on development planning for third world countries (e.g. Alonso and Ledgar 1965, Oberlander 1964, Trywhitt 1968, Wheaton 1968) addressed issues of transfer of knowledge and training, then apparently a relatively straight-forward affair. However, the re-invigorated debate in the 1990s is far more complex. On one hand there are doubts whether developing nations should follow Western planning doctrine based on the experience of project failures and the acknowledgment of an increasing intellectual independence. On the other hand, there is a rejection of the stark differentiation of planning education curricula. Increasingly interdependent economies led some educators to propose that a universal global planning education is what is needed in the future. And, as Pezzoli and Howe’s (2001) study reveals, planning educators have begun to integrate globalization issues in planning in many existing programs. 

     Whether urban design is seen as a key knowledge area in its curriculum or not depends on the national context or a particular planning department. Nonetheless, there is a steady stream of papers on teaching urban design for planners and within planning programs. In most articles there is an undertone making a case for design education within planning. This is remarkable, as urban design is one of the roots of the disciplines, but it was reduced or even eliminated from the curricula of many planning courses from the mid-1960s onward. Other knowledge areas in planning that have been discussed in the literature in the last decades include food systems, housing, property rights, peace and justice, and economics for planners.
2. Skills/Methods

     Skills requirements for the planning profession have evolved with the changes in planning tasks and practices. For the period concerned (post 1971), planning education has largely moved away from the architecture studio type approach of learning and, thus, the need to emphasize artistic drawing and design skills. Some programs in fact have eliminated studio teaching entirely (Heumann and Wetmore 1984), while others have kept one or two token (design) studios for specialist streams (see also sections C.1. Pedagogical Approaches; and B.1.d Urban Design). Instead, as planning embraced a rational and knowledge-based approach, social science methods teaching has become a steadfast element of the planning curriculum. The section contains, broadly speaking, two types of papers: One set of the literature provides a lengthy discussion which methods to teach (Alexander 2001, Ozawa and Seltzer 1999, Kaufman and Simons 1995); a second set discusses how to teach particular methods so it suits planning.  Judging from the number of contributions for the second category of papers, quantitative methods teaching was, and remains, a major concern for educators. Only a few authors discuss the potential of qualitative methods (e.g. Dandekar 1986) or make pleas to equip students with knowledge and skills in future studies and forecasting. Studies comparing the course offerings by planning schools and the needs of practitioners point to discrepancies in the supply and demand of skills teaching.
     About half of the texts in this section address planners’ skills development in information technology, computing, and Geographic Information Systems (GIS). Although recent papers (e.g. Castells 1998) about planning education curricula continue to emphasize the importance of data/information management, visualization, and computer competencies, pioneering educators (Batty 1984, Brail 1984) discussed the need to teach planning students the use of computing technology as early as the mid 1980s. Contributions from the 1990s onward often elaborate on teaching students planning-specific GIS applications. Moreover, as technology is increasingly accessible and used, discussions address not only best practice in teaching but also critically reflect on the implications of technology use in teaching and planning (Willson 1997, Urey 2002). The issue is raised whether the focus on technology will overemphasize skill acquisition to the detriment of conveying knowledge and values, which are so important to the planning discipline. A second concern is a potential reduction in quality face-to-face interaction, as students work in isolation at home or in computing centers (see also E.5 the disciplines attitude to e-learning).

3. Values, Diversity, and Ethics

     Values, diversity, and ethics are different but closely related issues. The planning code of practice stipulates ethical professional behavior. Being aware of diversity and valuing minorities or underrepresented groups is a hallmark of planning’s ethic. While there is little disagreement that ethics and awareness of different issues related to diversity are highly relevant to planning, teaching ethics is far from easy, and may be a slow process (Knack 1997). The course description, reflections, and exercises described by Kaufman (1981, 1993) represent useful inspirations. Diversity is approached from various angles: how to educate planning students about diversity; how to integrate diversity into the curriculum (Looye and Sesay 1998); and how to increase diversity in planning staff and the professoriate (Ross 1990, Hill 1990). The authors express hope that a greater focus on planning for minorities and women will revive planning’s social agenda (Leavitt 1983, Thomas 1996). 

4. Practice

     The shift in planning education away from physical design to more knowledge-based activities supporting the rational planning model in the 1970’s and 80’s, and then later to advocacy and activist planning, led to a more theoretical, academic, research oriented, and scientifically rigorous approach to planning education. Planning educators were at first encouraged, and by the mid 1990s they were required to obtain a doctorate in order to pursue a university career. This development brought forth a call for more practitioner involvement in teaching and in fact the return of the ‘practitioner faculty’ (Wachs 1994, Baum 1994). There is no doubt that planning education and practice need to be closely related. Galloway (1992) suggests that both academic programs and practitioners can benefit when they manage to collaborate. However, as long as planning academics’ work is assessed on the basis of academic research, there is little incentive to fully engage in practice related activities (Wachs 1994, see also A. 3. Accreditation, Quality Control and Promotion). In addition, Kunzmann (2004) warns that pressures on planning academics to publish their research in English will increase the gap between practitioners and academia in countries outside the English speaking realm, as practitioners tend not to read foreign language publications.

C. Pedagogical Approaches

     The papers on instruction and teaching approaches provide a wealth of good practice and innovation that illustrate how planning has managed to integrate pedagogical approaches and practices from various cognate disciplines. From a teaching quality assessment point of view, these examples offer a reference against which provisions can be evaluated. The literature indicates a willingness to experiment with different approaches and media for which the profession should receive more credit than it perhaps does, although Planning programs in the UK received throughout high ratings in the 1996-1998 Teaching Quality Assessment exercise (Quality Assurance Agency 1998).

1. Workshops/Studios

     The workshop/studio pedagogy has its roots in the design traditions of Architecture and Landscape architecture. However many planning programs have adapted the pedagogy to the needs of planning, and the use of the term workshop instead of studio is an indication of this. Workshops are project-oriented, often involve group work, and while they contain design elements, they often require policy and strategy development as well. Workshops are a useful pedagogy to foster learning how to learn, rather than teaching, including peer learning approaches. The paper by Grant and Manual (1995) offers an interest model of peer learning within a studio setting. Studio/workshop settings are often used to teach a variety of practical skills such as communication and presentation skills, and team working (Lusk and Kantrowitz 1990, Vakil et al 1990). Workshops are significant in preparing students for practice as, in many instances, students are asked to provide solution to a current problem in a community or neighborhood nearby. Greene (1988), however, cautions that studio teaching requires significant adjustments when involving part-time students.

2. Work-based learning and Service-learning

     The third mission, especially at US universities often involves some form of community involvement, although the relationship between communities and universities, in general, and planning programs, in particular, are not straight forward (see A.1., Wiewel et al 1996, Wiewel and Lieber 1998).  Nonetheless the service mission provides theoretically an ideal learning situation for planning students. Service learning – where students within their degree participate in projects and activities that support local communities despite its merits -- however, is not without challenges and can place significant strain on departments or faculty involved (Kotval 2003, Dewar and Isaac 1998). Work-based learning and internship programs (see also Rosier 1999), which are assessed and integral part of the planning degree programs, exist elsewhere in various forms and guises but discussions of the value and structure of such programs are rarely the subject of academic journal articles (Town Planning Network 1997).

3. Role Play and Simulations

     Role-playing appears to have gained acceptances as a valuable means for learning in a variety of aspects of planning education, including raising awareness of the impact of cultural context (Masilela 1994), public inquiries and review processes (Livingstone 1999), and negotiation and dispute resolution (Kaplan 1998, Fortgang 2000). The technique is often used to shed light on complex problems where moral and judgmental competencies need to be developed. They can be used to bring a level of realism and experience into the classroom, which other pedagogies cannot provide. In terms of developing a reflective educational research culture, it is encouraging to see that Meligrana and Andrew (2003) moved beyond the mere description of the technique employed by evaluating how students benefited from the role-playing exercise and what skills were developed. It is a valuable piece of research that is helpful in matching learning goals and objectives with appropriate pedagogical approaches.

4. Multi-media

     Two fairly recent contributions (Leigh and Kenny 1996, Jurkiewicz and Giocalone 2000) report on the successful use of films as main media in the context of teaching aspects of planning. It is certain that this kind of approach is welcomed by student cohorts accustomed to visual media from childhood onward. A recent conference contribution also suggested that planning should follow other disciplines, such as sociology, and make better use of urban films as a means to contextualize urban issues in teaching (Tewdwr-Jones 2005).

5. E-learning/online

     From a pedagogical point of view, experts distinguish between e-learning environments for complementary on campus teaching and online provision for distance learning delivery. The latter, online teaching for distance education, has been hailed as an opportunity to tap into student markets previously beyond the reach of higher education. However, so far, planning courses have been relatively slow to exploit the potential opportunities offered by new technology, particularly in respect online distance learning provision. Offers for online and distance programs for planning are few and far between. The survey conducted by Godschalk and Lacey (2001) reports that for the 1998/99 period only 7 US-based programs provide off campus courses with distributed learning technology. A Masters degree in Town and Country Planning, offered by the Joint Distance Learning Consortium administered by the School of Planning and Architecture, University of the West of England, Bristol (in conjunction with the University of Dundee and the Open University) is using traditional (paper-based) distance learning methods. Witherby and Cunningham (2001) suggested that one of the reasons for this limited engagement is economically motivated: online course provision is both technology and resource intensive, and these costs may prove to be significant barriers to the engagement of small planning schools. One might suspect additional issues. For example, planning educators have discovered that teaching online has its own dynamics requiring careful research to evaluate the effects of the new medium on student learning (Bishop and Spake 2003). Additionally, Willson’s (2000) investigation of the impact of moving the discussions about planning problems online and into the chatrooms of the internet holds some surprising counterintuitive results. 

6. Other Approaches

     The other approaches category comprises an eclectic set of articles. Problem-based learning (Shepherd and Cosgriff 1998), experiential learning (Tyson and Low), or writing (Erickson 1996) as a discovery technique are some of the pedagogic innovations piloted by planning educators. A frequently employed pedagogy in planning is a study visit or field work (Goodchild 1987, Harrison and Luithlen 1983). Such trips can range from a few hours to multiday and weeklong project activities, where students can meet local planners and see groundbreaking projects with their own eyes. Astonishingly there is little reflection in the planning education literature on such activities, and how they can enhance student learning. An exploration of the volume of material and guidance on project work and field data collection from other disciplines may lead one to suspect that there is room for some pedagogical research in this area. 

D. Continued Professional Education

     Continuing and further Planning Education (CPE) is one of the newly emerging topics in planning education. More debate is expected on the subject – particularly as the speed of change in the planning profession demands a more rigorous updating of skills and knowledge by practitioners throughout their career.  The RTPI (Royal Town Planning Institute) is planning to increase the requirements of its professional membership in terms of continued professional development. For example, a recent commission report on planning education suggests quality assurance measures by accrediting CPD providers (Royal Town Planning Institute 2003). What role universities could and may play in the provision of professional level further education is explored (Howe 1991). There are clearly different opportunities and scenarios possible (see also Lloyd Lawhon 2003). However, a recent study on skill needs for regeneration findings indicated that a key role of universities could be the evaluation of skills needs, rather than the actual provision of continued professional education (Bailey and McIntosh 2004).

E. Professional and Educational Institutes and Associations

     Professional bodies offer a wealth of texts and documents related to requirements of professional accreditation and provide guidance for education providers, such as the Royal Town Planning Institute (2003) or the Planning Institute of Australia. Information on the requirements for professional accreditation, guidance for schools offering planning education courses, and continued professional education requirements is generally provided by the professional bodies and planning schools associations with some notable exceptions. In the US for example, the Planning Accreditation Board provides these guidelines (PAB 2001). As the documents are frequently updated, where appropriate, the home pages of the professional planning bodies in various countries are referenced as gateways for such information.  

     On the provider side, most planning programs have become members of one of ten planning schools associations which have been established over the past five decades (Stiftel and Watson 2004). During the first World Planning Schools congress in Shanghai in 2001, nine planning schools associations representing planning schools from virtually every continent endorsed a statement agreeing to improve quality and visibility of planning and planning education, and agreed on the establishment of a global planning education association network (GPEAN) to support this mission (ibid.).  At a minimum, the association of planning schools maintain lists and background information of member planning schools, but frequently they pursue studies and investigations into the current and future provision of planning education in national and international contexts. The oldest such association, the Association of Collegiate Schools of Planning (ACSP) in the US has an extensive website containing information on conferences, academic jobs, various resources and documents as well as a link to the Association’s publications such as a newsletter and the Journal of Planning Education and Research. 

F. An Emerging Culture of Planning Education Research
     Subject specific pedagogic research is an area that has recently gained importance and recognition. In the UK, such research will be included in the evaluation of departments and staff in the upcoming research assessment exercise (RAE) in 2008. Pedagogical and educational research efforts, and culture within a discipline, can provide an indicator of a fields’ concern for its education provision. Gerber and Williams (2000) have suggested a model for the measurement of growth in the culture of a research community. This model consists of three stages: incipient, intermediate and mature. In the incipient stage, individual scholars research in isolation. The work is largely unfunded, dominated by practical issues, and focused on the national system with no supportive infrastructure (conferences, symposia, journals), and a lack of textbooks on education research. At the intermediate stage, intra-institutional networks develop and funding is available from local and national sources. Introductory textbooks on educational research become available and conferences and journals emerge. The mature stage provides funding and, thus, incentives to engage with substantive pedagogical topics over time. The stage is characterized by a well developed infrastructure and opportunity for international exchange that engages in discussion of a theoretical nature, not just practical

     Considering these criteria, the culture of research in planning education (in the broadest sense) is just moving from incipient to the intermediate stage.  There are conferences or tracks at conferences dedicated to planning education and related topics and some funding is available – although it is not major.  A review of the publication outlets for the texts in this publication indicates that there is a set of journals that publish regularly on education issues.  However, while articles on planning education are found in over fifty different journals, the majority of publications (75%) on planning education are concentrated in a relatively small set of journals (Table 1).  Most publications were found in the Journal of Planning Education and Research (JPER) making it the outlet for pedagogical texts in planning education at the time of writing.  The inclusion of some journals in the listing is not always because of the provision of a regular column or feature. In the case of Landscape and Urban Planning, planning education was covered mostly within a special, guest-edited issue. However, there are also a number of book chapters on planning education issues within more generalist books.  Interestingly, there are relevant publications in a number of journals that are not readily associated with planning such as Innovations in Education and Training International (e.g. Peel 2001).  Other outlets, such as the AESOP Newsletter, which were for practical reason excluded from the bibliography often contain qualitatively good and substantive contributions on planning education issues (e.g. Kunzmann 1997, Kunzmann and Bömer 2001, Oc, Carmona and Tiesdell 1997) without the wide international access such texts would deserve.

      There may be the perception by academics (particularly those not resident in North America), that there is a dearth of journals which publish regularly on pedagogical and educational themes.  Responding to such claims, new online publication opportunities have been developed, such as CEBE Transactions (http://www.cebe.heacademy.ac.uk/transactions/index.php), which was established in 2004 by the Centre of Education in the Built Environment . This is a “peer reviewed journal publishing case studies, project reports, essays, research findings, reviews and other work relating to teaching, learning, scholarship and the research-teaching-consultancy link in Built Environment disciplines”. This journal has, at present, a limited focus on case studies and instruction-related reflection pieces but seeks to expand its scope and quality in future.

[Table 1 about here]

G. Summary

     Planning academics have produced a rich discourse on a variety of planning education-related topics over the past decades, building and expanding on work by eminent Post WWII planning educators such as Perloff and his contemporaries.  A variety of texts contemplating future developments through the last three decades (particularly, preceding the change of the century) show that there is a lively interest in keeping planning education relevant to the profession and societal needs. Areas that appear to be of significant concern to planning academics include, for example, how to strengthen the relationship between the curriculum, practice, and research or the link between theory and practice.  Other texts reveal directly and indirectly that the perception of planning (as process) has changed, which in turn has changed what we teach, who is teaching, and how we teach.  Planners have introduced new topics in the curriculum such as ‘globalization’ (Pezzoli and Howe 2001) and environmental issues (Deknatel 1984, Martin and Beatley 1993, White and Mayo 2004).  Surveys of skills needs reveal that planning practitioners today require somewhat different skills than in the past when planning was based more solidly on a rational paradigm (e.g. Ozawa and Seltzer). This ‘other’ aspect of planning finds recognition in different teaching approaches, which support, for example, the exploration of feminist perspectives (e.g. Ritzdorf 1993) and other viewpoints (Masilela 1994).  Particularly, the vast variety of teaching methods used in the planning field makes for impressive reading. With the workshops and service learning opportunities the discipline has adapted and developed studio teaching approaches from the design fields that now show a particular planning flavor. 

     At the outset there was hope that an analysis of the bibliography may help identify gaps and future research areas.  Several areas come to mind as examples. One potential gap is the absence of nation-specific materials on planning education in Latin America and the Scandinavian countries. This may be a result of the language constraints imposed on this collection. However, some texts accessible to English speakers would complement the existing work and help share experiences of planning and planning education in those national contexts with the rest of the world. Other readily identifiable gaps fall under the category (C) of Pedagogical Approaches. Many planning programs the author is familiar with provide structured trips for students, where they can experience different planning schemes, meet with practitioners, and learn through observation. The pedagogy of fieldwork and study visits is well documented in other disciplines such as geography, biology, or environmental sciences. Where are the papers that cover fieldwork and study visits in planning education? Planner educators also could benefit from reflections and discussions on work-based learning, particularly learning in assessed and credit bearing internship programs, and how such program elements contribute to the development of planners and planning practitioners.  Aside from these obvious gaps, there are countless opportunities to build on the current ongoing work.  This should by no means be perceived as a problem or weakness of planning education but as a normal state of a dynamic discipline.

     The wealth and quality of discourse clearly indicates the development of a research culture in planning education, fostered by the strong interest in the relevant conference tracks at national and international conferences of the various Planning Schools Associations (e.g. AESOP, ACSP, APSA, ANZAPS etc) and the new Global Planning Education Association Network (GPEAN). The establishment of the Journal of Planning Education and Research in 1981, which offers an academically respected outlet of pedagogical and education research work, represents a further step and other publication venues are emerging. Funding for educational research is becoming available at national level and additional publication opportunities emerge as in the online journal of the UK based Centre for Education in the Built Environment. 

     Whereas many publications of the 1970s and 1980s were rather descriptive, particularly in terms of curriculum content and pedagogical approaches, newer articles apply research methodology borrowed from educational researchers to evaluate teaching approaches, and these articles reflect in more sophisticated ways planning education innovations (e.g. Meligrana and Andrews 2003, Willson 2000). This kind of reflection and action research is not only vital to enhance planning education in terms of effectiveness and efficiency but it is also commendable practice and should be a source of pride. In any case, the bibliography is a testimony to a lively culture of critical reflection in the planning (educational) profession.
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Consists of a three part report of the working group at the Centre for Environmental Studies in London reviewing (1) current educational provision for planning, (2) trends and developments in urban management and planning processes and (3) future requirements for planning and planning education. Contains a listing of planning education providers and courses in the UK.

13. Galloway, Thomas D. 1988. Introduction. Symposium on Planning Education. Journal of Planning Education and Research 7, 2: 75-77.
Introduces selected papers from a panel session on planning education as a vocation at the 1986 ACSP conference. A set of common themes in the papers and commentaries are identified, such as a willingness to reassess traditional approaches to planning education and a heightened concern with the outcomes of planning and planning education (see also Teitz 1988, Hemmens 1988, Weiss 1988 and Zisser 1988).
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17. Gunder, Michael, and Tom Fookes. 1997. In defense of planning praxis, knowledge and the profession: Planning education and institutions for the new century. Planning Practice and Research 12, 2: 133-147.
After reviewing the planning curriculum of Australian and New Zealand planning schools, the authors suggest that anti-planning profession statements are factually incorrect and students receive valuable skills and training, which make them competitive in the job market.

18. Gunder, Michael. 2004. Shaping the planner’s ego-ideal: A Lacanian interpretation of planning education. Journal of Planning Education and Research 23, 3: 299-311.
Examines planning education from the philosophical viewpoint of Lancan, which provides valuable insights into the educator – student relationship and the formation of professional values and attitudes of individuals.

19. Guttenberg, Albert, and Louis B. Wetmore. 1987. What’s in a name change? City planning and landscape architecture at the University of Illinois. Journal of Planning Education and Research 7, 1: 29-34.
The authors pose a series of questions to explore the sources of change in American planning education in general and one academic planning department in particular. They identify institutional dynamics, change in planner’s roles, planning practice and professional society standards as factors, which contributed to the emergence of planning as an independent subject.

20. Harris, Britton. 1992. A view of planning and planning education. Journal of Planning Education and Research 11, 2: 151–52.
Acceptance note for the distinguished planning educator award.

21. Haywood, Ian. 1980. Environmental education in the Islamic world: a tri-partite approach. Ekistics 47, 285: 432-435.
The author suggests that with a revival of Islamic values in the development of a just and humane environment, environmental education (i.e. planning and architecture) will need to embrace the past achievements of Islam and translate those values into modern terms.

22. Hemmens, George C. 1988. Thirty years of planning education. Journal of Planning Education and Research 7, 2: 85-91.
Hemmens assesses attempts at the reform of planning education from 1950 onward and concludes that the introduction of advocacy planning or various specializations, e.g. economic or transport planning, have distracted from the key purpose of planning which is (social) design (see also Galloway 1988).

23. Kozlowski, Jurek. 1988. Planning research and education: Looming perspectives. Ekistics 328: 31-38.
The author explores the nature of science in the planning context from a philosophical perspective and suggests problem categories and planning-specific research areas. Interdependencies with other disciplines validate a broadening of the concept of planning. The introduction of para-professional planning degrees is proposed (see also Ford 1981 and Simons 1994).

24. Krueckeberg, Donald A. 1985. The tuition of American planning. Town Planning Review 56, 4: 421-441.
The author analyses the structure and changes of planning education programs in America over five decades. The implications of planning schools re-aligning themselves not with design but the social sciences are discussed as is the impact of declining student numbers on the health of departments, graduate, and undergraduate programs. Concludes that planning seemed to have traded one set of dependency with another.

25. Krueckeberg, Donald A. 1984. Planning and the New Depression in the Social Sciences. Journal of Planning Education and Research 3: 78-86.
The author compares the numbers of degrees awarded in City and Regional planning programs and other social science disciplines including business and law. Different patterns of growth and decline are detected over a period of thirty years and a major decline in planning graduates is predicted over the coming years.

26. Kunzmann, Klaus R. 2004. Unconditional Surrender: The Gradual Demise of European Diversity in Planning. Keynote at 18th AESOP Congress, Grenoble, France, 3 July 2004. Retrieved from http://www.planum.net/topics/documents/kunzmann_epp_01.pdf [accessed November 2005)
Evaluating the changes in Higher Education initiated by the Paneuropean Bologna Agreement, the author explores the consequences of adopting the Anglo-American structure of Bachelor and Master for planning education, planning schools and ultimately the profession. Furthermore, the author argues that the increasing dominance of English as the language of planning scholarship furthers the distancing of European planning academics from practitioners in their native countries.
27. Mandelbaum, Seymour J. 1993. The field as educator. Journal of the American Planning Association 59, 2: 140-142.
A perceived gap between theory and practice leads the author to consider the characteristics of planning practice (the field) as educator for planning students. While critically examining the educational capacities of planning agencies or consultancies, he suggests that such practice-based education would be in most cases rather one-sided and narrow and fail to pass the scrutiny of any form of (hypothetical) accreditation (see also Blakely and Sharpe, 1993).

28. McClendon, Bruce W. 1993. The paradigm of empowerment. Journal of the American Planning Association 59, 2: 145-147.
From a practitioner’s view traditional planning theories, such as advocacy planning or comprehensive rational planning seem obsolete; rather planning students need to be educated under the paradigm of the planner as facilitator of planning processes that empower individuals and communities (see also Blakely and Sharpe, 1993).

29. McLoughlin, J. Brian. 1994. Center or periphery? Town planning and spatial-political economy. Environment and Planning A 26, 7: 1111-1122.
Argues that we must first understand ‘how cities work’ in order to make plans that work. The author proposes that spatial political economy is given a more central role while town planning is moved to the periphery or abandoned entirely.

30. Meck, Stuart. 1993. Themes from thymos. Journal of the American Planning Association 59, 2: 139-140. 
Rather than focusing on technical analyses, postmodern theories and a series of fragmented planning issues such as traffic congestion or design guidelines, planning education should provide students with tools for community creation as this is perceived the key aim of planning (see also Blakely and Sharpe, 1993).

31. Peel, Deborah. 2000. The teacher and town planner as facilitator. Innovations in Education and Training International 37, 4: 372-380.
Draws an interesting parallel between current theories and pedagogic approaches, i.e. student-centered learning, and the drive to develop community participation and strengthen democracy in town planning. Highlights the need to reflect on the locus of power and control. 

32. Perloff, H. S. with Frank Klett. 1974. The evolution of planning education. In Planning in America: Learning from turbulence, edited by David R. Godschalk, 161-180. Washington, DC: American Institute of Planners.

33. Poxon, Jenny. 2000. Shaping the planning profession of the future: the role of planning education. Environment and Planning B 28: 563-580.
This article reviews the development of formal planning education in the UK from 1909 and reports on the outcome of a consultation exercise with practitioners regarding contemporary changes and updates to the planning curriculum. Poxon suggests that the roles of institutions, the professional body, and employers in the education and training of planners need to be clarified.

34. Rodriguez, Sergio. 1993. Schools for today, graduates for tomorrow. Journal of the American Planning Association 59, 2: 152-155.
The author pleads for a continuation of generalist planning education and considers a merging of undergraduate and masters level to allow sufficient time to respond to professional requirements. With an eye on changing societal demographics, it is urged that the profession increases its pool of minority and women educators and practitioners (see also Blakely and Sharpe, 1993).

35. Sarbib, Jean-Louis. 1983. The University of Chicago program in planning: A retrospective look. Journal of Planning Education and Research 2, 2: 77-81.
The author recounts the evolution of the University Chicago in planning addressing external factors, intellectual and institutional roots, concepts of planning, and its impact on the planning profession. Concludes with key lessons for planning education in the future.

36. Schön, Donald A., and Thomas E. Nutt. 1974. Endemic turbulence: The future of planning education. In Planning in America: Learning from turbulence, edited by David R. Godschalk, 181-205. Washington, DC: American Institute of Planners.

37. Serageldin, Ismail. 1980. Thoughts for the education of Muslim planners of the future. Ekistics 47, 285: 428-432.
Surmises that Islamic planners have to assume different roles over the planning process: catalyst, technician, advisor, coordinator, and administrator. Education should be interdisciplinary, at the master level, with exposure to practice. Moreover, planners need to engage in life-long learning and continuous education to stay on top of new developments.

38. Stiftel, Bruce and Vanessa Watson. Building global integration in planning scholarship. Chapter 1 Introduction. In Dialogues in urban and regional planning I, edited by Bruce Stiftel and Vanessa Watson, 1-14. Andover, UK: Routledge.
The authors recount the history and development of the different associations of planning schools in Europe, Asia, Australia, Africa, and South and Latin America and the promotion of the Global Planning Association Network (GPEAN) in 2002 on the road to a globalized dialogue amongst planning scholars bridging cultural and linguistic divides.

39. Teitz, Michael B. 1988. Planning education as vocation. Journal of Planning Education and Research 7, 2: 79-83.
Teitz proposes that the teaching of planning in itself can be defined as a vocation as well as a calling motivated by values. This professionalization manifests itself through criteria such as specialized training (Ph.D. programs) and institutionalization as in associations for planning educators (see also Galloway 1988).

40. Thomas, A. H. 1979. An Analysis of changes in planning education 1965-75. M. Phil. Thesis. London: University College.

41. Throgmorton, James A. 1993. Planning as a Rhetorical Activity – Survey Research as a Trope in Arguments about Electric Power Planning in Chicago. Journal of the American Planning Association 59, 3: 334-346.
The author reviews how a rhetorical approach to planning could improve theory, pedagogy and practice of planning.

42. Violich, Francis. 1998. The grassroots origins of the DCRP. Berkeley Planning Journal 12: 20-24.
Recounts from a personal view the origins of the planning program at the department of City and Regional Planning at the University of California in Berkeley.

43. Webber, Melvin M. and Frederick C. Collignon. 1998. Ideas that drove DCRP. Berkeley Planning Journal 12: 1-19.
The authors provide a 50 year review of the planning ideas and concepts that shaped the planning program at the University of California at Berkeley from its beginning to the present.

44. Weiss, Marc A. 1988. Planning education and research: retrospect and prospect. Journal of Planning Education and Research 7, 2: 96-97.
Recounting planning’s professional and institutional context and the origins of the planning profession, the author surmises that physical land planning and the design of residential areas is really the only exclusive domain of planning education to which it should return in the future (see also Galloway 1988).

45. Wiewel, Wim and Michael Lieber. 1998. Goal achievement, relationship building, and incrementalism: The challenges of university-community partnerships. Journal of Planning Education and Research 17, 4: 291-301.
Explores the process and planning approach required for building university – community partnerships. Suggests that the process is more bricolage, incremental, and collaborative than rational. Implications for planning education, teaching and outreach activities are drawn.

46. Wiewel, Wim, Virginia Carlson and Suzanne Friedman. 1996. Planning the new urban university: The role of planning departments. Journal of Planning Education and Research 16, 2: 127-35. 
As universities throughout the US include the tackling of urban issues and community service in their mission statements, the role of urban planning department is explored. A survey of urban universities shows little explicit involvement of planning schools at present. Concludes with a discussion of possible causes and identifies future opportunities.

2. STRUCTURE, CURRICULA & FOCUS

47. ACSP Commission on Undergraduate Education. 1990. Creating the future for undergraduate education in planning. Journal of Planning Education and Research 10, 1: 15-26.
Summarizes the findings from the 1988 ACSP appointed National Commission, which explored the potential for expansion and improvement of Undergraduate planning education against the background of a general crisis on the quality of undergraduate education in the US and Canada.

48. Alexander, Ernest R. 1994. To plan or not to plan, that is the question - transaction cost theory and its implications for planning. Environment and Planning B 21, 3: 341-352.
The author detects a trend toward coordinative and institutional planning (as opposed to strategic planning) in planning practice and suggests that new role models, organization theory and knowledge about coordinative planning processes need to be incorporated in planning curricula to close a widening knowledge gap.

49. Batty, Michael. 1983. A plan for planning education. Environment and Planning B 10, 3: 245-248. 
Identifies a comprehensive, breath without depth, planning education as cause for the crisis in UK planning schools. The proposed path out of this crisis includes greater intellectual coherence and relevance to current planning practice as well as specialization of schools and courses (urban design, transport planning, management etc).

50. Carter, Emmanuel J. 1993. Toward a core body of knowledge: A new curriculum for city and regional planners. Journal of Planning Education and Research 12, 2: 160-163.
Carter argues that two years are insufficient to train planners in community design, i.e. the understanding, creation and manipulation of communities. Advocates a greater physical design focus in city and regional planning and develops a three-year graduate level curriculum with a succession of studio classes.

51. Castells, Manuel. 1998. The education of city planners in the information age. Berkeley Planning Journal 12: 25-31.
Proposes a planning curriculum at master level with maximum flexibility. A core curriculum consisting of key methods (rhetoric and language skills, data handling, and graphic presentation) and three knowledge areas (economic analysis, political sociology, history of architecture and urban design) is to be complemented by a professional internship in a planning department, private practice, or not-for-profit agency.

52. Cuthbert, Alexander R. 1994a. An agenda for planning education in the nineties (part I): Flexible production. Australian Planner 31: 206-210.
The two-part article first investigates the qualities, values, and philosophies of industrial practices in post-modern times. Then, looking at the spatial implications of societal and industrial changes, derives a set of ground rules for planning, examines the continuing crisis in planning practice, and outlines an agenda for planning education in the information age (see also Cuthbert 1994b).

53. ________. 1994b. An agenda for planning education in the nineties (part II): The enduring crisis of planning. Australian Planner 32: 49-55.

54. Dalton, Linda C., and Wes Hankins. 1993. Educating undergraduates in planning: Characteristics and prospects. Journal of Planning Education and Research 12: 213-222.
Reports results from a survey of all undergraduate planning programs in the US and Canada regarding program characteristics and curriculum, resources, mission, institutional environment and future aspirations. Compares and contrasts program focus, size and faculty backgrounds in respect to program accreditation and institutional location (planning, geography etc).

55. Dix, Gerald. 1985. Tomorrow and tomorrow and tomorrow - Thoughts about the future of planning Education. Ekistics 52, 314/15: 530-537.
Highlights societal change in the UK and elsewhere and suggests that requirements for future generations of planners extend beyond technical skills to financial and personnel management capacities, communication, and public speaking. 

56. ________. 1980. Two conferences on planning education - Liverpool 1977 and Tunis 1980. Ekistics 47, 285: 442-449.
Summarizes presentations from two conferences devoted to planning education in developing and developed countries. Issues debated include modes of education, core curricula and major trends. 

57. Dotson, A. Bruce. 1982. Undergraduate planning education: practices, problems and potentials: Journal of Planning Education and Research 1, 2: 86-95. 
Compares all ten accredited undergraduate planning degrees offered in the US looking at size, student composition, enrollment trends, required courses, electives, and other curriculum requirements as well as first destinations of graduates.

58. Editorial note. 1987. Planning education: a time for consolidation and reflection? Town Planning Review 58, 3: 239-242.
Reviews developments such as the closure of selected planning programs in the UK and the formation of the Association of European Planning Schools.

59. ________. 1986. Planning education: difficult decisions ahead. Town Planning Review 57, 2: 119-122.
Speculates on the impact of different reports’ recommendations for consolidation of provision on the future of UK planning schools. 

60. ________. 1985. Education for planning: retrospect and prospect. Town Planning Review 56, 4: 403-406.
Offers reflections on the situation of planning education and reports from a seminar on the changing nature of planning education held at Liverpool University.

61. Feldman, Marshall M. A. 1994. Perloff revisited: Reassessing planning education in postmodern times. Journal of Planning Education and Research 13, 2: 89-103.
Going back to basics, the author reviews Perloff’s key assumption and applies this framework to explore issues for contemporary planning education. Makes some proposals on how to develop planning education curricula in the future. 

62. Foerster, James F. and George C. Hemmens. 1988. Adapting planning education to changing student demands. Journal of Planning Education and Research 8, 1: 19 - 23.
The paper reviews changing student characteristics in the Master of Urban Planning program from 1973 to 1986 at an inner city university, as well as program changes necessary to accommodate part-time students. Restructuring, advising practices, and time tables are discussed. Lessons learned from operating a part-time and full-time student stream jointly provide valuable insights (see also Greene 1988, Perle 1988, Siembieda 1988).

63. Friedmann, John and Carol Kuester. 1994. Planning education for the late 20th century: an initial inquiry. Journal of Planning Education and Research 14, 1: 55-64.
The authors summarize responses from a survey of North American planning educators about global trends and changes affecting planning and perceived challenges for planning education. Trends identified included pluralism, new skills and role models for planners.

64. Friedmann, John. 1996. The core curriculum in planning revisited. Journal of Planning Education and Research 15, 2: 89-104.
After reviewing the core courses of key North American planning schools and a discussion of the specifics of planning education, the author proposes that the future of planning rests on specialists with a solid foundation in planning. This new paradigm supersedes the generalist with a specialty approach. A three-year master as prevalent for joint degrees such as architecture and planning is suggested. 

65. Goldschmidt, Carl. 1991. Remarks on the Niebanck Commission report on undergraduate education. Journal of Planning Education and Research 11, 1: 75 - 77.
The author criticizes the Commission’s report and questions a number of statements made in the report, e.g. the claim that there is a crisis in education and that planning degrees offer a unique and special set of skills.

66. ________. 1984. Planning education and the social sciences: Some further thoughts. Journal of Planning Education and Research 3, 2: 88.
Asserts that not all planning education curricula are entirely social science oriented as others have suggested and concludes that planning degrees must have some merit as students seem to find jobs and new planning programs are being instituted across the US.

67. Hawkins, Roger. 1998. Why do all planners need to be managers? Planning for the Natural and Built Environment 1249: 21.
Argues vehemently for the teaching of management skills in planning education and CPD as a means to success in the profession.

68. Healey, Patsy. 1999. Sandercock: ‘Expanding the language of planning.’ European Planning Studies 7, 5: 545-548.
Comments critically from a European perspective on Sandercock’s article ‘Expanding the language of planning’ which outlines an idealized planning education curriculum (see also Sandercock 1999).

69. Heumann, Leonard F. 1990. It is time to take stock of the education of foreign students in North American planning Ph.D. programs. Journal of Planning Education and Research 10, 2: 154 –157.
Discusses the impact of large numbers of foreign students in Ph.D. planning programs. Issues explored include admission criteria, adjustments to teaching, advising and dissertation preparation. Establishment of an ACSP administered clearinghouse to better match student research interest with faculty is proposed.

70. Hodges, Allan A. 1985. Career advancement in spite of a planning education. Journal of the American Planning Association 51, 1: 4-5.
Comments on career prospects for planning graduates, skills required for higher level jobs and salary differentials between public and private sector employment. Suggests that schools incorporate non-planning skills in the curriculum to make planning education attractive to a wider set of students and improve career advancement prospects.

71. Iatridis, Demetrius S. 1976. Education for planners of human settlements: A retrospective view of the Graduate School of Ekistics. Ekistics 246: 281-283.
The author outlines the planning curriculum at the Graduate School of Ekistics in Athens. Challenges, dilemmas, and strategies in providing a holistic education are discussed.

72. Jacobs, Allan B. 1983. Thoughts on city planning practice and education when no one loves us. Journal of Planning Education and Research 3, 1: 60.
Suggests that it is solid project work that will produce payoffs and make planners valued and appreciated, not the focus on political organizational arenas. Consequently planning education should focus on urban physical and environmental planning.

73. Lim, B. C. 1993a. Planning education toward the 21st century. Environment and Planning B 20, 5: 497-498.
Editorial introducing eight papers (see Orlick 1993, Banerjee 1993, Niebanck 1993, Lim 1993b; Amirahmadi 1993; Goldschmidt 1993; Zinn et al. 1993 and Jammal 1993) on planning education and change of the profession.

74. ________. 1993b. Reforming education toward the global century. Environment and Planning B 20, 5: 567 – 576.
The author asserts that the new century will bring globalization on a massive scale and proposes five reform strategies for higher education institutions to meet these challenges. While the paper does not address planning education per se, planning departments will also be affected by the globalization and changes in higher education (see also Lim 1993a).
75. Mageean, Andrea. 1996. The changing nature of the planning doctorate. Planning Practice and Research 11, 1: 73-83.
Reviews the approaches and funding structure of doctoral education in UK planning departments. Compares traditional individual development models with emerging structured models of taught doctorates using case studies and speculates on future trends.

76. Mazza, Luigi. 1999. The specific domains of planning. European Planning Studies 7, 5: 557-62.
Discusses different aspects of planning and identifies two main domains of planning: land-use (or physical) planning and other forms of planning. Proposes to develop curricula according to these domains.

77. Morphet, Janice and Vincent Nadin. 1989. Setting the planning agenda for the 1990s: Planning education. Town Planning Review 60, 4: R3-R4.
The essay gives a brief overview on the structure of the 1989 conference on planning education at the Birmingham Polytechnic's Department of Planning and Landscape.

78. Niebanck, Paul. 1998. Undergraduate education with a purpose: A planning program at the University of Washington. Journal of Planning Education and Research 18, 2: 154-160.
Describes and assesses the structure and culture of a small experimental, interdisciplinary, undergraduate program in Community and Environmental Planning in which students have to develop their own study plans outside a given core and are actively engaged in the governance of the program.

79. ________. 1993. Creating planning knowledge: Emerging directions and critical requirements. Journal of Planning Education and Research 12, 3: 199-201.
Introductory commentary to a JPER symposium on emerging directions and critical requirements introducing three texts on planning as method, planning as intention, and planning as substance (see also Burayidi 1993, Dalton and Hankins 1993 and Christensen 1993).

80. ________. 1992. Reshaping undergraduate education. Journal of Planning Education and Research 11, 3: 227-231.
Argues that planning education is well suited for undergraduate education in terms of teaching approaches, style, and content. Suggests, further that there is a historic opportunity for planning education to introduce a number of planning issues into existing academic fields, and concludes that such an investment into undergraduate teaching would provide opportunities for planning Ph.D. students (see also Goldschmidt 1993).

81. ________. 1988a. Planning education - unleashing the future. Journal of the American Planning Association 54, 4: 432-442.
The author recounts observations from visits to a dozen leading planning schools in the US. Specific characteristics of planning education and areas with potential for improvement, such as Ph.D. degrees, are outlined. Offers praise for the innovativeness and dedication of planning educators and students.

82. ________. 1988b. The promise of planning education. Ekistics 55, 328-30: 39-47.
With minor changes same text as Niebanck 1988a.

83. ________. 1988c. Preparing leadership for the Twenty-first century: Report of the Santa Cruz conference on planning education. Journal of Planning Education and Research 7, 2: 121-123.
Summarizes the conference discussion under broad terms such as professional degree programs, contributions to liberal arts education, continuing education, doctoral education, and research. Lists five aspects to which delegates committed to assist in improving planning education.

84. Ozawa, Connie P. and Ethan P. Seltzer. 1999. Taking our bearings: Mapping a relationship among planning practice, theory and education. Journal of Planning Education and Research 18, 3: 257-266.
Authors relate discussions in planning theory to curricula contents, survey practitioner’s opinions about essential skills, and conclude with a set of suggestions about core curriculum content for graduate planning programs.

85. Patton, Carl V. 1989. Recent trends in graduate planning education. Journal of Planning Education and Research 8, 3: 215-220. 
Offers information on trends in planning schools' degree production, admission requirements, applications, student and educator characteristics, and areas of specialization based on a review of some 80 (mostly US and Canadian) planning schools from 1983 to 1987.

86. Perle, Eugene D. 1988. Symposium: Part-time graduate education in planning. Journal of Planning Education and Research 8, 1: 5-7.
Introduces three papers from a special session on part-time planning education at the 1986 Milwaukee Conference of the Association of Collegiate Schools of Planning (see also Greene 1988; Siembieda 1988; Foerster and Hemmens 1988).

87. Rodriquez-Bachiller, Agustin. 1988. The teaching of town planning: An international review. Gower: Aldershot.

88. ________. 1988. Town planning education: An international survey. Gower: Aldershot.
The book begins with a review of educational theory applied to professions with a focus on planning. Then, planning education in a range of industrialized countries, including Spain, UK, North America and Canada, France, Italy, Netherlands, and some Eastern European countries, is examined. The final parts of the book are devoted to the discussion of ‘ideal archetypes’ of planning education. Three models are identified: the ‘traditional-technical model’, the academic-postgraduate model’, and the ‘comprehensive-integrated model.’ Each model emphasizes different skills and knowledge for planners; while in itself this is not a problem, these different professional profiles will likely complicate the planned harmonization of labor markets in the European Union.

89. Rosier, D. Jo. 1999. The three-year undergraduate planning program and … practice! practice! practice! Australian Planner 36, 3: 142-145.
Outlines guidelines for a sound 3-year undergraduate planning education, criteria for graduateness and a pragmatic view on how to provide training for practical competencies in the final year in collaboration with employers.

90. Sandercock, Leonie. 1999. Expanding the "language" of planning: A meditation on planning education for the twenty-first century. European Planning Studies 7, 5: 533-44.
Drawing on personal experiences as planning educator in three continents, the author offers reflections on a range of issues surrounding planning education including the domain of planning, training versus education, and the importance of environment and design aspects. It is suggested that planners need to become literate in six areas: design, ecology, analysis, multiculturalism, ethics, and various technical areas such as GIS, graphics, or basic statistics.

91. Siembieda, William J. 1988. Providing continuity for part-time graduate students. Journal of Planning Education and Research 8, 1: 13 – 17.
Explores the particular needs of part-time students in planning programs and discusses the adjustments to program delivery necessary to provide a positive student experience. Adjustments include class scheduling, curriculum content, tutoring, and thesis supervision (see also Greene 1988; Perle 1988; Foerster and Hemmens 1988)

92. Sternberg, Ernest. 1994. What is a master's thesis in planning? Journal of Planning Education and Research 13, 4: 284-89.
Distinguishes between a classical thesis and other final year exercises in planning education (in the US). Explores aspirations and misconceptions for thesis work and provides a list of questions and criteria for thesis assessment.

93. Teitz, Michael B. 1984. Planning education and the planning profession. Journal of Planning Education and Research 3, 2: 75-77.
Argues for an improved dialogue of educators and professional bodies to enhance planning education. Challenges the profession to engage in curriculum development in initial planning education as well as continued professional development.

3. ACCREDITATION, QUALITY CONTROL AND PROMOTION

94. Accordino, John. 1991. Student outcomes assessment: Challenge and opportunity for planning educators. Journal of Planning Education and Research 10, 3: 233-237.
Due to legislation introduced in 1987, universities in many US states are required to formally assess learning outcomes of undergraduate education and report student achievement to oversight agencies. The paper reviews the process used by a planning faculty of aligning curricular goals and objectives with student assessment. Data derived from student surveys and final term papers are used to deduce statements on student achievements and learning.
95. Chapin, Timothy, and Jennifer Fitzgerald. 2002. Student recruitment and the World Wide Web: An Analysis of the supply of and demand for online information in planning. Journal of Planning Education and Research 21, 4: 419-23.
The authors suggest that World Wide Web presence is essential for recruitment. Websites were used by 25% of surveyed students as primary source for gathering information about graduate planning programs. Website content maintained by ACSP accredited planning programs is evaluated against information demands voiced by students. Analyses show a good match of supply and demand with only minor discrepancies.

96. Checkoway, Barry. 1998. Professionally related public service as applied scholarship: guidelines for the evaluation of planning faculty. Journal of Planning Education and Research 17, 4: 358-360. 
Proposes to redefine professional service by planning faculty as applied scholarship equal in value to research and teaching. To assist evaluation for promotion and tenure guidelines for documentation and evaluation criteria are outlined.

97. Editorial note. 1984. Planning education – American perspectives – and a British initiative. Town Planning Review 55, 1: 1-4.
In response to activities of American planning schools such as annual conferences and a journal dedicated to planning education and research, it is proposed that British schools likewise expand planning research and its publication in a dedicated forum.

98. Hamin, Elisabeth M., Daniel J. Marcucci, and Mary V. Wenning. 2000. The experience of new planning faculty. Journal of Planning Education and Research 20, 1: 88 - 99.
Presents results from a study of the experience of new planning academics. Findings of similar studies identifying issues of work – life balance, confusion about promotion, and insecurities regarding teaching are verified. Provides a list of practical measures for new faculty, doctoral programs, and hiring institutions designed to help ease the transition years.

99. Orlick, S. C. 1993. Justifying the value of a formal planning education. Environment and Planning B 20, 5: 499-510.
As many public sector (planning) positions seem to require no specific educational qualifications but a university degree, the article explores the question of how to measure performance differences between a professional planner with a formal planning education and one without. Calls for schools to self-assess the relevance of their curricula (see also Lim 1993b).

100. Sawicki, David S.1988. Planning education and planning practice: Can we plan for the next decade? Journal of Planning Education and Research 7, 2: 115-120.
This text analyses the professional crisis and derives a set of causes such as faculty with research foci not suited to educate practitioners, or faculty with exotic rather than mainstream interests. Suggests program reviews and further explorations on how professional bodies can work together with educators to improve the situation as avenues out of the crisis.

101. Spain, Daphne. 1992. Creating and defending links between teaching, research, and public service. Journal of Planning Education and Research 12, 1: 77-79.
Reiterates the discourse on the different value and reward systems in planning practice and university. Provides an example from personal experience on how teaching, research, and public service can be usefully integrated to help mitigate the conflicting demands on academics.

102. Stiftel, Bruce, Deden Rukmana, and Bhuiyan Alam. 2004. Faculty quality at U.S. graduate planning schools: A national research council style study. Journal of Planning Education and Research 24, 1: 6-22. 
Seeking to advance the debate on faculty performance measures for urban and regional planning programs in the US, the text reports on a study analyzing planning academics’ publication and citation activities over a 5-year period. Contains tables ranking publication and citation density for 84 planning schools. The discussion reveals significant differences in performance between accredited and non-accredited schools.

103. Stiftel, Bruce. 1999. Faculty labor and intellectual capital: Furthering disciplinary development and institutional positioning in the urban planning academy. Journal of Planning Education and Research 19, 2: 207-210.
Elaborates on a number of strategies on how to strengthen planning schools institutional positions and disciplinary strength in a time of economic pressure and restructuring of universities.

104. Zisser, Michael H. 1988. Destabilizing perspectives. Journal of Planning Education and Research 7, 2: 93-96.
Suggests that the primary vocation of planning academics is that of an educator and not that of a practitioner. Considers research on planning practice useful to improve teaching and ventures that criteria for academic advancement should be revised (see also Galloway 1988 and Checkoway 1998).

4. NATION-SPECIFIC PERSPECTIVE

a) Africa

105. Diaw, Kofi, Tumsifu Nnkya, and Vanessa Watson. 2002. Planning education in Sub-Saharan Africa: Responding to the demands of a changing context. Planning Practice and Research 17, 3: 337-348.
Planning issues in Africa are frequently complicated by the fact that planners are often trained in skills not suited for the local context and the planning system is a relict of the colonial past. Based on case studies of the nature and content of current planning education in three African countries (Tanzania, Ghana, and South Africa) the authors suggest that planning programs are slowly changing to address the skills mismatch but the pace of change in educational provision is slow. A list of planning skills particularly relevant in the African context is supplied.

106. Girhing, Tom A. 1977. Planning education in Nigeria. Ekistics 41, 246: 272.
The author provides a brief history of the establishment of six planning education programs rooted in different traditions (architecture, environment, and geography) and evaluates their impact. Considering the countries’ need for additional planners, the planners’ role, and future developments, proposals for additional programs and their contents are offered.

107. Ngugi, George N. 2002. Planning education in Africa: Towards the 21st century. Discovery and Innovation 14, 3/4: 144-151. 
African countries face serious environmental, social and economic problems, however planners’ activities seem to bring little relief or improvement.  The continuing debate about the relevance of planning education is deemed unhelpful or even detrimental to the profession.  It is argued that planners need to address key of housing the poor and the mitigation and prevention of environmental degradation.

108. Tetteh, Austin. 1980. Third World experience of education for planning: Africa. Ekistics 47, 285: 436-440.
Elaborates on the difference of planning in a developed and developing country and argues that in order to address local planning issues, planners must be educated in a local context. Suggests planning degree programs in Africa should get support to improve their indigenous educational provision and African planning schools should share experience and expertise to greater extent.

109. Todes, Alison and Philip Harrison. 2004. Education after apartheid: Planning and planning students in transition. International Development Planning Review 26, 2: 187- 208.
The paper explores and attempts to explain trends in student demographics, and enrolment in South African planning programs. Changes in the nature of planning, the labor market for planners as well as general trends in tertiary education are identified as influential factors. Implications for planning education are discussed.

110. Todes, Alison, Philip Harrison, and Vanessa Watson. 2003. The Changing nature of the job market for planning in South Africa: Implications for Planning Educators. Town and Regional Planning 46: 21-32.
Considering the changing nature of planning practice in South Africa, the paper outlines particularly sought after skills and knowledge areas. Implications for planning education are examined within the context of the generalist-specialist debate. Case studies of local job markets provide empirical data and the basis for a complex picture of trends and educational needs.

b) Asia

111. Cook, Alison. 1999. Undercurrents of change in planning education in Hong Kong. Planning Practice and Research 14, 2: 247-249.
Reviews urban planning education in Hong Kong and suggests that curriculum revisions are needed to address the changing societal and urban conditions, including the implications of the return of the colony to China and an economic downturn in Asia.

112. Fang-asan, Luz Delson. 1998. Graduate Degree Programmes in rural development: Benguet State University, Philippines.  Regional Development Dialogue 19, 1: 130-137.
Provides an overview of the context and structure of the masters and Ph.D. programmes in rural development planning. Course content, student numbers and study costs are reviewed. The author concludes with an evaluation of the impact of the educational institution on the economic development of the region

113. Kammeier, Hans D. 1998. An international planning school in Asia: Urban rural and environmental planning and management at the Asian Institute of Technology in perspective: 1973-1998 and beyond. Regional Development Dialogue 19, 1: 99-119.
Looks first in depth at scope and nature of planning as a profession and then describes the 25year history and development of planning degree programmes at the AIT in Bangkok. Reviews international trends in planning education in the Asian context.

114. Kwok, Yin-Wang R. 1983. Education in urban planning. Habitat International 7, 1/2: 91-101.
Explores professional and educational trends in urban planning with a focus on conditions in South-East Asia. Queries whether urbanists’ education in SE Asia should follow general trends, such as the increasing inclusion of management components in planning education, or whether local social and urban problem require different training and education priorities. 

115. Masser, Ian, and Takahiro Yorisaki. 1988. The institutional context of Japanese planning - the development of professional associations and planning education. Town Planning Review 59, 4: 351-364.
The authors examine Japanese planning practice, activities of the City Planning Institute of Japan, and the provision of planning education. They evaluate and compare findings with the British experience. Key differences include a greater physical focus in Japanese planning practice, rather than the social/environmental thrust of British planning, weaker local governance and a flexible approach to education.

116. Meier, Richard L. 1988. Asian planning education in the 1980s - Responding to a wave of environmentalism. Habitat International 12, 2: 137-148. 
Provides an overview of the different developments of environmental planning education in countries of Asia and the Indian subcontinent. Curricula at local universities draw on American, Australian and British approaches and expertise. Notes the passion of local students for environmental issues. Projects involving students illustrate impact and local needs.

117. Monballyu, Magda. 1980. WES regional planning course for Indonesian officials. Ekistics 47, 285: 441-442.
Reports on a program conducted by the West Flanders Economic Study office (WES) for the Indonesian government to overcome a shortage of qualified personnel for regional planning units.

118. Van Horen, Basil, Michael Leaf and Sisira Pinnawala. 2004. Localizing a global discipline: Designing new planning programs in Sri Lanka. Journal of Planning Education and Research 23, 3: 255-268.
A one-world, globalist framework that builds on mutual learning and cross-cultural cooperation was chosen as framework to guide the development of new planning curricula at three Sri Lankan universities from 1997 to 2003. Key planning competencies as identified by an international review of curricula were carefully balanced with local priorities and planning needs to ensure relevance in the developing country context.

119. Yeh, Anthony G. O., Xuexiang Xu, and Xiaopei Yan. 1997. Urban planning and planning education under economic reform in China. Centre of Urban Planning and Environmental Management: Hongkong University.

c) Australia and New Zealand

120. Colman, James. 1993. Planning education in the 90s. Australian Planner 31: 19-23.
Outlines an educational scenario geared specifically to the needs of the planning profession in Australia, where planning as academic discipline only started in the 1950s. Argues that teaching standards need to be raised and the link to research reassessed.  Aside from suggestions for a broadening of teaching methods to include fieldwork and gaming/simulations, the author suggests that students are introduced to greater extend to sustainability, participation, resource and waste management, interdisciplinary collaboration, and the Australian-Asian connection.

121. Eccles, Des, Stephen Hamnett, Margo Huxley and J. Brian McLoughlin. 1990. Professionalism and academia; the recognition of town planning courses. Australian Planner 28, 4: 37-43.
Critically examines the practice and process of town planning course recognition at Australian Universities by the Royal Australian Planning Institute. Argues that existing processes are flawed and arbitrary and concludes by proposing alternative measures of quality assessment based on cooperation and support rather than regulation and control.

122. Fookes, Tom. 1995. Preparing planning graduates for the market-led society: A New Zealand perspective. Australian Planner 32, 4: 196-198.
Contemplates implications for planning and planning education in the aftermath of far-reaching government reform and deregulation in New Zealand since 1984. While the demand for planners remains, planning education now needs to prepare students to work in the public as well as in the private sector with a far greater variety of legislation. Other changes include a greater emphasis on marketable skills (less on the job training) and flexibility.

123. Gunder, Michael and Tom Fookes. 1997. Planning school programs in Australia and New Zealand. Australian Planner 14, 1: 54-61.
The paper rejects McLoughlin’s accusations that planning education in Australasia is merely indoctrination into the planning profession without critical and theoretical underpinnings. A detailed curriculum review of 25 planning programs leading to professional accreditation reveals a broad spectrum of offering where only up to one-third of the courses deal with statutory planning whereas the remainder of the courses addresses theory, policy analysis, issues in human geography, ethics, and design. The authors welcome professional institutes’ involvement in validating and updating planning curricula.

124. Hamnett, Stephen. 1999. 50 Years of planning education in Australia. Australian Planner 36, 5-6.
The author briefly compares the beginning of Australian planning education at the Universities of Sydney and Adelaide with the much changed educational programs and context in 1999. Original exam questions for the certificate in Town Planning from 1923 reveal the norms of the time.

125. McLoughlin, J. Brian. 1983. Planning education and research in Australia. Urban Policy and Research 1: 16-21.

d) Europe

126. Batey, Peter W. J. 1985. Postgraduate planning education in Britain - its purpose, content and organization. Town Planning Review 56, 4: 407-420.
Reviews the purpose, content, and organization of different forms of postgraduate planning education in Britain, including the two-year master, research training, and continuous professional development. Discusses origins of postgraduate planning education and the influence of the 1950 Schuster report and the Royal Town Planning Institute on shaping curricula and course content.

127. Davies, H. W. E. and Patsy Healey. 1983. British planning practice and planning education in the 1970s and 1980s. Working Paper 70. Oxford, UK: Department of Town Planning, Oxford Polytechnic University.
Detailed report which covers first the historical development of planning education in the UK from 1909 to 1970 and then explores the impacts of issues, such as grants for postgraduate education, overseas students, changing employment market, program validation, linkages with practice, and development of research for the period of 1970-80. Speculates on the future development of planning education from 1980 onward. Contains a list of planning and related courses offered in 1970/71 and 1979/80 and a bibliography on British planning education.

128. Derounian, James. 1999. Assessing the teaching quality of planning schools in Britain: Is the "game" worth the candle? Planning Practice and Research 14, 2: 225-236.
In order to explore the potential value and impact of the UK Teaching Quality Assessment exercise conducted from 1996-98 for all HE programs, the author conducted a survey of planning schools and their assessors. Evaluation of the usefulness of the assessment exercise differed significantly between assessors and school staff. Amongst positive effects of the assessment was an increased emphasis on the quality of teaching and reflection, while negative effects were increased stress levels and distraction from other work. There were concerns over the impact of assessment results on future student recruitment. (See also quality assessment)

129. Forsyth, Ann and Meir Gross. 1998. Transatlantic lessons: Developing planning degree programs in provincial Russia. Journal of Planning Education and Research 17, 3: 259-273.
Reflects on five years experience of a US – Russian partnership project to establish two degree programs in planning at an institute of higher education in the Pskov Region in northwestern Russia. After a detailed project description, the authors shed light on three key areas of controversy that the project encountered: differences in curriculum design, differences in the philosophies of teaching and learning, and motivational differences and interpersonal conflict.

130. Fubini, Alex (ed). 2004. Improving planning education in Europe. Milan, Italy: FrancoAngeli: 
The book represents a record of research lead by members of the Association of European Schools of Planning (AESOP) on the current state of planning education, planning doctoral research, changes in the professions, planning practice, and future trends in spatial planning education in Europe. 

131. Godfrey, Kerry B. and John Glasson. 1997. The appeal of planning education in the UK: Findings from a 1994 student survey. Planning Practice and Research 12, 2: 161-168.
Reports on a 1994 survey investigating why students chose planning as subject of study and what influenced their university choice. Results indicate that planning often is students’ second or third choice. The provision of a variety of transferable skills and a potentially interesting career related to the environment pro. Students’ university choice is guided by cost of living and reputation of the institution and only to minor degrees by professional accreditation of the course.

132. Healey, Patsy, and O. Samuels. 1981. British Planning Education in the 1970s and 1980s. London: Social Science Research Council. 

133. Healey, Patsy. 1991. The content of planning education programs: Some comments from recent British experience. Environment and Planning B 18, 2: 177-189.
Following a decade of paucity of discussions on the content of planning programs, the author advocates for a review of traditional models of course design. As there is a valuable and defensible set of core planning knowledge, skills, and values, she suggests that rather than focusing on subjects and knowledge blocs, planning programs should emphasize the development of intellectual and practical skills which then can be applied to diverse contexts and allow the flexibility students increasingly desire. 

134. _______. 1985. The professionalisation of planning in Britain: Its form and consequences. Town Planning Review 56, 4: 492-507.
This paper describes the context and format of professionalization of planning in the UK from the creation of the town planning institute to present. Advantages and drawbacks of the current approach are considered. It is argued that current practice which allows entry into the profession on narrow requirements has inhibited the development of the profession.  The author suggests that the professional institute considers more integrative and flexible criteria for membership to encourage a broader knowledge base and greater exchange between academia and practitioners.

135. _______. 1980. The development of planning education in the UK and its relevance as a model for other countries. Ekistics 47, 285: 416-420
Healey outlines the development of planning courses and course structures in the UK. Course structures, content and any changes such as a move away from the generalist model to more specialist model over time are linked to the UK context and particular needs of the public sector. The author suggests that the UK approach of a foundation/applied (specialist) model that offers greater diversification would be useful for other countries. Yet, the model needs to increase emphasis on the political and economic context of planning.

136. Jammal, I. M. 1993. Country profiles of international planning education in Europe. Environment and Planning B 20, 5: 585-605.
Reviews course and program offerings in international comparative planning and planning for Lesser Developed Countries by European planning schools (namely from France, the Netherlands, Germany, Denmark, Greece, Italy, the United Kingdom, Yugoslavia and Switzerland). The author continues to discuss implications of the prospective European integration on course offerings and states that while a re-focusing of European planning schools on Eastern Europe and European international planning appears logical such a shift at the expense of international planning research and teaching could be costly for lesser developed countries.

137. Kunzmann, Klaus R. 1991. Planning transatlantic - planning education in the nineties between San Francisco, Oxford, Brussels, and Weimar. Environment and Planning B 18, 2: 140-145. 
Observes how through the demise of communism and the fall of the Berlin Wall in 1989, planning academics interest has shifted back to Europe. Comments on the research opportunities for planning schools looking at German unification and the implications for planning and planning education in the transition of the former Eastern States to a market economy. Underlines the need for an internationalization of planning education curricula to prepare future generations to plan on a transnational scale and respond to European Union directives for recognition of professional degrees from partner countries.

138. _______. 1985. Educating planners in Europe: Trends and requirements: An international perspective. Town Planning Review 56, 4: 442-457.
The paper provides an overview of the format and focus of planning education in selected European countries. Attitudes toward planning education and trends are compared and possible future developments in planning education at both undergraduate and postgraduate levels are explored.

139. Labrianidis, Lois and Alex M. Deffner. 1999. The development of planning education and its relation to the belated start of geography teaching in Greek Universities. European Planning Studies 7, 2: 243-254.
Planning and geography education has been extremely limited and fragmented at Greek Universities until the 1980s and 1990s. The authors speculate on the reasons for the paucity of spatial education and outline a future direction for planning and spatial education.

140. Lavery, K. G. 1987. The education and socialisation of professionals: A study of British town planners in the 1980s. Ph.D. thesis. Kent.
Investigating the (formation of) ideologies of students at several schools, finds that formal education was important for the socialization of British undergraduates as they tend to adopt views on planning held by their teachers, but that postgraduates and foreign students had already formed views on planning irrespective of the university attended. Further, students tend to get disillusioned by planning practice and often shifted to radical planning ideologies and an appreciation of politics.

141. Maier, Karel. 1994. Planning and an education in planning in the Czech Republic. Journal of Planning Education and Research 13, 4: 263-269.
The author describes the Czech planning system and the implications brought on by the transition from communism to a market economy. One result of the transition is an increasing demand for qualified planners. New independent planning programs are being developed. An emerging trend is the linking of traditional fields (geography, urban design, engineering or public administration). Another trend is competition and fragmentation, which may jeopardize progress if not surmounted.

142. Shove, Christopher, and Richard Anderson. 1997. Russian city planning, democratic reform, and privatization: Emerging trends. Journal of Planning Education and Research 16, 3: 212-221.
Review the contemporary context of Russian city planning practice and the impact of the emerging democratic reforms and privatisation on planning processes. Point to the need to provide independent planning education and curricula beyond urban design, which is taught as part of the architecture training.

143. Williams, Richard H. 1989. Internationalizing planning education, 1992 and the European ERASMUS program. Journal of Planning Education and Research 10, 1: 75-78.
Examines the implications of European integration and the completion of the Single European Market on planning systems and planning education. Education will play an important part in realizing this integration and the European Action Scheme for Mobility of University Students (ERASMUS) is instrumental in initiating cross-cultural learning about differences and commonalities. Other issues are the development of a core curriculum and credit transfer system. Concludes by querying how the European situation compares to the US.

e) America/Caribbean

144. Mohammed, Asad. 2001. Afloat in the Atlantic: a search for relevant models of planning education and accreditation in the English-speaking Caribbean. Third World Planning Review 23, 2: 195-211.
The planning system of the English-speaking Caribbean countries is influenced by British and, more recently, North American planning models. The British model, particularly, seems ill-suited to post-colonial structures on the Caribbean Islands. The author states that both the planning system and relevant training and education for planners need to be reformed and discusses the development of planning programs at local universities. Validation and accreditation of these newly established programs and curricula remain an issue for debate. Advantages and disadvantages of existing accreditation versus to more international approaches to accreditation through the RTPI, for example, are discussed.

145. Perks, W. T. 1980. Planning education - One way or another. Ekistics 47, 285: 421-427.
The author briefly reviews the development of planning education in Canada and elaborates on the diversification of the profession and the influence of environmental concerns on the planning curriculum. He concludes with a description of the philosophy and planning education curriculum at the University of Calgary, Alberta.

146. Wolfe, Jeanne M. 1991. Planning education in Canada: The institutions and the people. Plan Canada 31, 4: 4-12.
Wolfe offers a detailed historical account of the establishment of town planning education in Canada’s Universities from the middle of the 20th century onward. The influence of key personalities and major trends, like the incorporation of environmental issues into planning education or internationalization are evaluated.

f) Developing Countries

147. Bell, Gwen, and Rebecca Packard. 1976. Human settlements education: A survey of programs in the less developed countries. Ekistics 41, 264: 264.
In addition to importing foreign planners or sending students abroad, poorer nations in Africa, Latin America, and Asia have started indigenous planning schools. Survey responses indicated a variety of course specializations and foci ranging from environmental planning to physical design. There is a lack of coverage in the areas of health, human behavior and psychology. Degree programs and a number of problem-orientated non-degree courses are offered.

148. Brine, John. 1972. Educational objectives and options for planners of developing countries. Journal of the Royal Town Planning Institute 58, 5: 197-200.
The author ponders the educational offers available to educate and train planners for and in developing countries. Due to the rapidly changing context, a three-tiered hierarchy of educational opportunities is recommended with a local centre geared to address conditions at a certain locality on one end and a world centre allowing cross-cultural exchange and learning at the other.

149. Dix, Gerald. 1980. Planning education for developing countries: A review and some proposals for a policy. Ekistics 47, 285: 396-403.
The paper emphasizes differences in needs amongst countries, and advocates appropriate planning education that offers country-specific knowledge sets as well as various flavors of planning defined as interdisciplinary, multidisciplinary, or monodisciplinary. As there is a clear need for professionalization, it is suggested that independent accreditation examinations would be more suited accreditation linked to degree programs. In addition, short courses for mid-career training and education are proposed as a viable option to impart knowledge on particular urgent topics.

150. Hamza, Mohamed and Roger Zetter. 2000. Reconceiving the knowledge-base of planning education in the developing world. Third World Planning Review 22, 4: 433-455.
Rapid urbanization and accelerated economic transformations occurring in developing countries poses novel challenges for urban governance and planning. The paper asserts that a reconceptualized knowledge base and skills are necessary to prepare planners to address these challenges more effectively. Instead of conveying a notion of planning as linear and regulatory activity, planning education should impart communication, negotiation, and interdisciplinary team working skills in conjunction with knowledge on innovative (fiscal) tools, management, and dealing with uncertainty (see also Zetter 1980). 

151. Qadeer, Mohammad. 1993. Planning education in less developed countries of the Commonwealth: an assessment. Habitat International 17, 69-84.
Reports on findings from a survey of planning programs offered by universities in lesser developed countries (LDC) of the Commonwealth addressing issues of the programs’ history, capacity, graduate employability, and academic needs. Contrary to Western views about planning educational needs, shortages were identified only in specialist technical fields such as transportation and environmental planning. Teacher student ratios are also comparable to British or US standards albeit there are fewer Ph.Ds and research output is poor. However, while planning education in LDCs is adequate it needs to be noted that planning practice in LDCs failed to develop indigenous purpose and a lack of professional standards has a negative impact on the quality of planning education.

152. _______. 1988. Planning in the Third World in Western universities. Ekistics 328: 64-68.
The author explores whether specialist planning programs in ‘Planning in Third World’ at European and US universities are necessary and/or useful offerings. The author concludes that most Third World countries have the capacity to educate sufficient numbers of planners and that concepts taught in the West are largely not transferable to solve problems in developing countries. Instead the author pleads for comparative studies and reciprocal learning where Western universities help Third World institutions to improve the quality of their programs.

153. Rodwin, Lloyd. 1980. Training for urban studies in Third World countries. Ekistics 47, 285: 404-10.
Observes that in many Third World Countries, urban planning education is relatively weak and inefficient often due to resource constraints. As planning requirements in Third World countries are changing, educational requirements are changing as well. The author argues that educational structures in these countries need to be reviewed and proposes several (radical) changes to alleviate existing shortcomings.

154. Wakely, Patrick I. 1983. Planning education in a poor country - Solomon-Islands. Habitat International 7, 1-2: 57-69.
Describes the approach adopted for educating planning staff of a newly developed physical planning division on the Solomon Islands (South Pacific). Severe shortages of manpower dictate a supervised on-the-job training strategy. 

155. Zetter, Roger. 1980. Imported or indigenous planning education - some observations on the needs of developing countries. Ekistics 47, 285: 410-415.
After a detailed evaluation and critique of the education opportunities for planners from developing countries, the author offers suggestions on how to improve current practice particularly in relation to providing skills relevant to the planning realities and needs in developing countries. Suggestions include more careful selection of educational institutions, shorter but more focused degree programs, and a commitment to continuing education. 

5. RELEVANCE & LINKS TO OTHER DISCIPLINES

a) Civil Engineering

156. Khisty, C. Jotin. 1987. Importance of planning education for civil engineers. Journal of Urban Planning and Development ASCE 113, 2: 54-60.
Reviews the relationship between civil engineering and planning as well as the societal responsibilities of civil engineers. Concludes that civil engineers require knowledge about planning processes, planning theory, and socio-economic and political systems in order to work effectively on multidisciplinary teams. 

157. _______. 1985. Is urban planning education necessary for civil engineers? Transportation Research Record 1045: 
Reports on a 1981 study surveying US undergraduate civil engineering programs regarding their view on the relationship between civil engineering and urban planning and curriculum content. High percent of responses believed that civil engineers should receive some education in urban planning as part of their program. Includes suggestions for changes of the engineering curriculum. 

158. Kleinbaum, Aron. 1987. A civil engineer cannot survive as a professional without a planning education. Journal of Urban Planning and Development ASCE 113, 2: 79-80.
Reinforces the message of Khisty (1987) that insight and understanding of urban planning processes are vital to work effectively in civil engineering project management by examining personal experiences as an engineer working in a metropolitan planning agency.

159. Lyles, Richard W. 1987a. Planning education for civil engineers. Introductory comments. Journal of Urban Planning and Development ASCE 113, 2: 41-43.
Introduction to a series of papers and comments on the interface of civil engineering and planning. See Khisty (1987), Nelson (1987a, 1987b) and Lyles (1987), and Kleinbaum (1987). 

160. _______. 1987b. Planning education - let's forget it for civil engineers. Journal of Urban Planning and Development ASCE 113, 2: 61-66.
While acknowledging the interaction of planners and civil engineers in practice, the author presents a three-way argument against formal training and education of planning topics within the civil engineering undergraduate curriculum and likewise the inclusion of engineering topics in planning.

161. _______. 1987c. Planning education for civil engineers. Closing comments. Journal of Urban Planning and Development ASCE 113, 2: 85-85.
Closing comments on series of papers on the interface of civil engineering and planning (see also Lyles, 1987a).

162. _______. 1984. Planning education - desirable for civil engineers? Journal of Urban Planning and Development ASCE 110, 1: 22-33.
Reports on a survey of engineering departments in American Universities regarding the planning – civil engineering relationship and education and training needs in that area. Findings suggest little demand for increased training in planning. Some proposals for minor and incremental changes in curricula are offered.

163. Moonasingha, A. D. 1989. Discussion. Planning education - let's forget it for civil engineers. Journal of Urban Planning and Development ASCE 115, 2: 99-100.
Provides a commentary on Lyles’ text (1987b) emphasizing the importance of planning for engineers but also different avenues to incorporate planning in the engineering curriculum.

164. Nelson, Arthur C. 1987a. Teaching civil engineers about planning: the view from planning educators. Journal of Urban Planning and Development ASCE 113, 2: 44-53.
Reports on a survey of planning educators as to the need to include planning topics into the civil engineering curriculum. Compares responses to those from civil engineering educators. Results indicate high level of agreement that planning topics should be offered to civil engineers but little cooperation between civil engineering and planning departments.

165. _______. 1987b. Teaching planners about infrastructure: A call to civil engineers. Journal of Urban Planning and Development ASCE 113, 2: 67-76.
 Considering planning professionals’ influence on infrastructure design and development, the author examines whether planners should be exposed to some level of civil engineering education. Reviews the infrastructure instruction incorporated in US graduate planning curricula and outlines a sample course for planners.

166. Stokes, Robert W. 1995. Global environment and continuing education for engineer-planners. Journal of Urban Planning and Development ASCE 121, 3: 83-90.
Explores where and how education of urban planning issues can be delivered to civil engineers. Suggests continuing education programs and short courses in planning for engineer-planners in practice as an alternative to incorporating urban planning requirements into undergraduate civil engineering curricula.

b) 
Transport Planning

167. Handy, Susan, Lisa Weston, J. Song, and K. Maria M. Lane. 2002. Education of transportation planning professionals. Transportation Research Record 1812: 151-16.
Report on a study comparing knowledge and skills requirements identified by transportation planners with the knowledge and skills offered by planning and selected engineering programs. A summary of findings as well as suggestions for educators on how to improve the quality of education for transportation planning professionals is provided.

168. Khisty, C. Jotin. 1996. Education and training of transportation engineers and planners vis-à-vis public involvement. Transportation Research Record 1552: 171-176.
Suggests that the education of transportation planners and engineers needs to be broadened to include training in participatory processes, planning theory such as communicative action and soft systems methodologies. A new role model for transportation planners and engineers is outlined and a new course and reading list is proposed.

169. Khisty, C. Jotin and Shinya Kikuchi. 2003. Urban transport planning education revisited – reading the dials and steering the ship. Transportation Research Record 1848: 57-63.
The authors explore trends in transportation planning education and reflect upon a shift in demand for graduate competencies towards non-technical expertise. A course outline incorporating communication skills, soft systems methodologies, intermodal issues, and ethics (distributional justice and sustainability) is described. Student feedback on the course is included.

170. Sinha, Kumares C., Darcy Bullock, Chris T. Hendrickson, Herbert S. Levinson, Richard W. Lyles, A. Essam Radwan, and Zongzhi Li. 2002. Development of transportation engineering research, education, and practice in a changing civil engineering world. Journal of Transportation Engineering 128, 4: 301-313.
Anniversary paper of the American Society of Civil Engineers reviewing the development of the profession. The need of civil engineering students to understand land use planning issues and policies is emphasized.

c) 
Other

171. Ford, Ann S. 1981. The health planning professional: A new opportunity for planning education. Journal of Planning Education and Research 1, 1: 18-28.
This article explores the skills and competencies required for health planners and compares them to those provided by planning education programs. The author reports on a survey of selected US planning schools offering health planning as specialization to determine how the topic is taught. She reviews options for health planning education and proposes improvements for its provision.

172. Manley, Sarah and R. Parnaby. 2000. The return of the architect-planner? Planning Practice and Research 15:269-277.
Examines and compares the stereotypical roles of architects and planners in the urban design realm. Suggests changes in the education of both architects and planners to address the existing skills gap in urban design. A newly developed joint architecture and planning degree at the University of the West of England seeks to address these educational changes.

173. Simons, Robert A. 1994. Public real-estate management and the planner’s role. Journal of the American Planning Association 60, 3: 333-343.
The author identifies a gap in expertise for the management in public real estate in communities and suggests that there is an opportunity for planners and planning departments to step into a leading role in property management. Planning education already provides training in many of the skills and knowledge areas required; abilities could be improved by optional offerings in market analysis and finance.

B. Curriculum Content

1. 
KNOWLEDGE

a) 
Planning Theory

174. Beauregard, Robert. 1995. Edge critics. Journal of Planning Education and Research 14, 3: 163-166.
Contribution to Teaching planning theory symposium. States that planning theory is and always was marginal to the field of planning and proposes to draw on this marginality as a strength and position from which to criticize conditions, oppose practices and initiate a transformation of the planning field.
175. Bolan, R. S. 1981. Do planning theory courses teach planning? Journal of Planning Education and Research 1, 1: 12-16.
Comments on Klosterman’s “Contemporary Planning Theory Education: Results of a Course Survey” by critically exploring five areas of theory instruction (course objectives, approach to teaching, relationship between theory and practice, role in curriculum, and literature). Concludes that results of the survey indicate little progress in terms of the pedagogy in planning theory compared to a review by Hightower in 1969, and bemoans that literature reflecting on ideas of planning intervention remain largely absent from syllabus.

176. Booher, David E. and Judith E. Innes. 2002. Network power in collaborative planning. Journal of Planning Education and Research 21, 3: 221-236.
The authors explore the concept of power in collaborative planning using a network model. Elaborating on the different roles of planners ranging from facilitator to participants, they emphasize that planning education needs to theorize and incorporate issues of power and collaborative planning dynamics to prepare students for these roles in practice.

177. Fischler, Raphaël. 1995. Planning theory as culture and experience. Journal of Planning Education and Research 14, 3: 173-178.
Contribution to Teaching Planning Theory Symposium; suggests linking the teaching of planning theories to historical context and appropriate methods such as alternative dispute resolution or public participation approaches as a means to emphasize relevance to professional practice.

178. Forester, John. 2004. Reflections on trying to teach planning theory. Planning Theory & Practice 5, 2: 242-251.
First, suggests contributions of planning theory to planning practice and, second, reviews his strategies for teaching planning theory. This includes teaching planning theory without calling it theory: as a means to respond to interdependence, by stressing the cost of ignoring theory, or using theory to complement stories imbedded in a multitude of different contexts.

179. Frank, Nancy. 2002. Rethinking planning theory for a master’s level curriculum. Journal of Planning Education and Research 21, 3:320-330. 
Frustrated by disappointing student feedback from her , planning theory course, the author examines both the literature on teaching planning theory and a sample of relevant course syllabi from other programs. Concludes that there is a need for specific texts on planning theory aimed at a student audience, with a view of developing student capacity for reflective practice.

180. Friedmann, John. 1995. Teaching planning theory. Journal of Planning Education and Research 14, 3: 156-162. 
Trigger paper to Teaching Planning Theory Symposium: Claims that planning theory, when understood as theorizing about good practice, is a valuable student subject. Suggests a teaching approach that mixes lectures with small group discussions on key authors and theories (see also Sager 1995, Innes 1995, Verma 1995, Fischler 1995, Beauregard 1995).

181. Gunder, Michael. 2002. Bridging theory and practice in planning education. Australian Planner 39, 4: 202-206.
Describes the approach taken at the University of Auckland to develop student understanding of contemporary planning theory as it applies to planning and personal professional development. In the final semester, the activity schedule in a planning studio is closely coordinated with teaching topics in a parallel theory class. As students develop a planning policy document on a self selected issue in studio, they are confronted with concepts of personal freedom and choice, instrumental rationality, and communicative action etc. in the theory class. Entries in student diaries demonstrate the effectiveness of the approach in transcending the practice/theory gap. 

182. Harris, Neil. 2000. Practice through a lens: A metaphor for planning theory. Journal of Planning Education and Research 19, 3: 309-15.
Consolidates and extends the metaphor of ‘planning theory as a lens’ for the use in practice, research and pedagogy.  The author suggests that planning theory conceived of a series of different lenses enables us to think of different theories as an array of useful and relevant instruments for analyzing the diversity of planning practices.

183. Hendler, Sue and Sherilyn MacGregor. 1994. Engendering planning theory discourse. Plan Canada: 104-12.
Presents in dialogue format a discussion on the value and relevance of gender and feminism in shaping planning theory and planning practice. Bilingual French and English. 
184. Hillier, Jean. 1995. The unwritten law of planning theory – common sense. Journal of Planning Education and Research 14, 4: 292-296.
Proposes that one form of teaching planning theory is by reflexive argumentation and that it must embrace all forms of knowledge including that derived from experience.

185. Hoch, Charles. 1995. Teaching Ethics and Planning Theory. In Planning Ethics: A Reader in Planning, edited by Sue Hendler, 281-300. Theory, Practice and Education Series. New Jersey: Rutgers, Center for Urban Policy and research.

186. Innes, Judith. 1995. Planning theory’s emerging paradigm: Communicative action and interactive practice. Journal of Planning Education and Research 14, 3: 183-189
Contribution to Teaching Planning Theory Symposium; advocates a twofold approach to teaching planning theory consisting of a survey of the history of planning thought and a learning-by-doing course on theories of planning practice.
187. Kaufman, Jerome L. 1987. Teaching planning students about strategizing, boundary spanning and ethics: Part of the new planning theory. Journal of Planning Education and Research 6, 2: 108-115.
The author offers three role models for planners: the planner as strategist, as ethicist, and as a boundary spanner or communicator. All three role models can be linked to new planning theories such as communicative action. Students are exposed to theoretical models of strategic analysis, social justice and mediation to support their reflection and learning. 

188. Klosterman, Richard E. 1992. Planning theory education in the 1980s: Results of a second course survey. Journal of Planning Education and Research 11: 130-140.
Updates a survey of planning theory course outlines conducted a decade earlier. Examines course content, required readings and assignments of undergraduate, master, and Ph.D. level theory classes at US and Canadian planning schools in 1989-90. Results indicate that the field is dynamic and innovative in terms of content, incorporating increasingly professional ethics and alternative perspectives and theories. However, with few exceptions theory appears to be still taught from a traditional scholarly perspective.

189. _______. 1981. Contemporary planning theory education: Results of a course survey. Journal of Planning Education and Research 1: 1-11.
Reports on findings from a survey of graduate level planning theory courses offered at North American universities in 1979/80. Results give an overview of the state of planning theory education based on syllabus and reading lists.

190. Sager, Tore. 1995. Teaching planning theory as order or fragments. Journal of Planning Education and Research 14, 3: 166-173. 
Contribution to Teaching Planning Theory Symposium; suggests that planning theory must be taught by conveying the context of a theory’s development and its relationship to other theories in order to provide meaning. Offers a framework for classifying theories.

191. Sandercock, Leonie. 1995. Voices from the borderlands - a meditation on a metaphor. Journal of Planning Education and Research 14, 2: 77-88.
Advocates broadening the discourse of planning theory by adding the thoughts and theoretical thinking of various non-planners (historians, ethnologists, etc.) and feminists for example. Emphasizes the importance to explore these thoughts with students of planning.

192. Verma, Niraj. 1995. What is planning practice? The search for suitable categories. Journal of Planning Education and Research 14, 3: 178-182.
Contribution to Teaching Planning Theory Symposium; argues for a purpose-based rather than structure-based categorization of planning theory to free pedagogy from the stronghold of methods.

b) 
Environmental and Landscape Planning

193. Deknatel, Charles Y. 1984. Choices of orientation in teaching environmental planning. Journal of Planning Education and Research 3, 2: 118 – 125.
Considering the link between environmental planning and traditional planning practice and policy, the author explores different professional roles related to environmental planning. Possible course contents for environmental planning based on a variety of themes are drawn up. A 1982 survey of graduate planning programs at US and Canadian Universities reveals that planning schools have had little difficulty in integrating aspects of environmental planning into programs.

194. Kiemstedt, Hans. 1986. The education of landscape architects and planners in West Germany and Western Europe: Development, present situation and perspectives. Landscape and Urban Planning 13, 5/6: 479-487.
The author, considering historical development and particular tasks of landscape and environmental planners, provides a sweeping overview of the educational pathways for the profession in Western European countries. The structure of academic programs as well as curriculum themes is explored. The article concludes with a discussion of future professional developments in light of environmental policy development and implementation needs.

195. Linke, Harald. 1986. Landscape planning education in European socialist countries. Landscape and Urban Planning 13, 5/6: 359-366.
The article outlines the three educational models which lead to a landscape planning degree. The approach for landscape planning education at Dresden University is explained in detail. It is argued that its urbanist direction and links to town planning, rather than horticulture, is well-suited for the modern interpretation of the profession. 

196. Martin, Evelyn and Timothy Beatley. 1993. Our relationship with the Earth: Environmental ethics in planning education. Journal of Planning Education and Research 12, 2: 117-126.
The authors evaluate to what degree North American planning curricula contribute to the development of a new ethical relationship between humans and their environment. The evaluation is based on responses to a survey of planning departments regarding their course offerings in environmental ethics, program specialization in environmental planning, and related research and scholarship. Implications for planning curricula are derived.

197. Niebanck, Paul. 1993. The shape of environmental planning education. Environment and Planning B 20, 5: 511-518.
The article maps out the landscape of environmental planning identifying four distinct approaches, a unifying framework, and discusses educational implications.

198. Ogrin, Dušan. 1986. Landscape planning education as a reflection of social and spatial conditions - a model of Ljubljana-University. Landscape and Urban Planning 13, 5/6: 411-417.
This article outlines the aims and objectives of a newly established degree program in landscape planning. Emphasis lies on an education that focuses on an integrated approach to land management combining design with knowledge on environmental processes, law and policy.

199. Twiss, Robert. 1986. Graduate education in landscape planning: The Berkeley Model. Landscape and Urban Planning 13, 5/6: 477-479
The author describes the master in environmental planning degree, an interdisciplinary program offered in the College of Environmental Design together with Architecture and City and Regional Planning. The curriculum reflects the programs approach between environmental protection, policy development, and land use planning and management 

200. Washington, R. O., and Denise Strong. 1997. A model for teaching environmental justice in a planning curriculum. Journal of Planning Education and Research 16, 4: 280-90.
Describes a new course in environmental justice. The article provides background, theories, a detailed week-by-week outline, as well as students’ assessment of the course.

201. White, Stacy S. and James M. Mayo. 2004. Learning expectations in environmental planning: Predictions and interpretations. Journal of Planning Education and Research 24, 1: 78-88.
Reports results from a survey of planning educators teaching environmental planning in a US or Canadian planning program. Compares results with those of a survey of environmental planning by Deknatel (1984) and develops an explanatory model for learning expectations. Individual, organizational and curricular characteristics are used to predict substantive topics in environmental planning.

202. Zonneveld, I. S. 1986. Landscape Education and Research at the International Institute for Aerospace Survey and Earth Sciences (ITC). Landscape and Urban Planning 13, 5/6: 447-451.
Describes the work and educational programs as the International Institute for Aerospace Survey and Earth Sciences. Based on a philosophy that land use planning should be based on the concept of landscape, courses emphasize land inventory, evaluation, and planning based on ecological principles. 

203. Zube, Ervin H. 1986. Landscape Planning Education in America - Retrospect and Prospect. Landscape and Urban Planning 13, 5/6: 367-378.
The author suggests that landscape planning in the US has evolved as a specialization within either landscape architecture or regional planning. As used in this article landscape planning is concerned with reconciling land uses, protection of natural and cultural resources, land management, and policy. Historical educational foundations of the discipline, curricula contents and models are examined. Zube concludes that there are issues of lack of theory and a commonly agreed name for the programs reviews.

c) 
Land Use and Policy

204. Miller, Donald and Frank Westerlund. 1990. Specialized land use curricula in urban planning graduate programs. Journal of Planning Education and Research 9, 3: 203-206.
The authors present results from a 1987 survey of Canadian and US university departments offering courses on land use planning topics. Information categorizes courses into 36 different types ranging from land use planning and transport to remote sensing applications, for example. Survey verifies findings by Pivo (1989).

205. Pivo, Gary. 1989. Specializations, faculty interest, and courses in physical planning subjects at graduate planning schools. Journal of Planning Education and Research 9, 1: 19-27.
Analyses the level of teaching related to physical planning in North American planning schools, including a count of teaching staff involved in physical planning education. Results show that a number of schools not only lack physical planning specializations but have dropped the topic almost entirely from their curriculum.

d) 
(Rural) Development Planning and Globalization

206. Afshar, Farokh. 2001. Preparing planners for a globalizing world: The planning school at the University of Guelph. Journal of Planning Education and Research 20, 3: 339-52.
The challenge for planning education is to adapt the learning experience to prepare students to work effectively in a globalizing world. Outlines the benefits that a one-world approach to planning education offers in addressing these challenges. Reviews the progress and lessons learned from implementing this approach and pedagogy at a small Canadian planning school.

207. _______. 1994. Globalization - the persisting rural-urban question and the response of planning education. Journal of Planning Education and Research 13, 4: 271-283.
Describes the changing relationship between urban and rural areas, new emergent development patterns (e.g. rurbanization) and argues that planning education’s traditional focus on urban issues is inadequate to address emerging planning issues. Suggests a greater focus on the rural dimension would enrich planning education and provide opportunities for learning from contrasting environments. Outlines range of frameworks for planning schools to incorporate rural issues in planning education.

208. _______. 1992. International education for rural development planning: An agenda for the 1990s. In Integrated Rural Development Review, H. Bakker, ed. Guelph, Ontario: Wegeningen Agricultural University and University of Guelph.

209. _______. 1990. Inequalities, western roots, implementation problems: Three challenges to a one-world planning education. In Breaking the boundaries: A one world approach to planning education, edited by B. Sanyal, 231-247. New York: Plenum Press.

210. Amirahmadi, Hooshang. 1993. Globalization and planning education. Environment and Planning B 20, 5: 537-555.
Increasingly interdependent world economies with the related social and cultural changes create conditions for which planners educated in traditional programs are ill prepared. After a discussion of past attempts to adapt planning education, the author outlines elements and characteristics of a globalizing planning pedagogy (see also Lim 1993a). 

211. _______. 1988. Universalism in planning education - toward an interactive pedagogy. Ekistics 55, 328-30: 69-76.
Briefly reviews the discourse over the appropriateness of planning education offered in developing countries to the situation in less developed countries. Argues that a new universalism in planning education is both inevitable in the face of globalization and required to increase understanding and cooperation amongst nations. Outlines a framework for interactive pedagogy to facilitate the implementation of the new universalist paradigm in planning education which is to overcome the dualist approach of separate programs for planners from developed and developing countries.

212. Burayidi, Michael A. 1993. Dualism and universalism: Competing paradigms in planning education? Journal of Planning Education and Research 12, 3: 223-29. 
Discusses the two major paradigms of planning education (dualism and universalism) applied by planning schools in developed countries for third world planning education. Argues that an emergent bias toward universalism is inappropriate and outlines the limits of universalism in planning education. Concludes with a proposal for third world planning curricula that differentiates approaches between generic and substantive planning education.

213. Domicelj, S., and J. P. Lea. 1976. An education approach to urban planning and development Ekistics 41, 246: 277.
Provides a historical review over the changing emphasis in the education of physical planners of Third World countries from the 1950s to mid 1970s. In light of a continued shortfall of planners, three avenues to increase educational opportunities and the supply of planners are suggested.

214. El Shakhs, S. 1990. The language of planners: A central issue in internationalizing planning education. In Breaking the boundaries: A one world approach to planning education, edited by B. Sanyal, 83-87. New York: Plenum Press.

215. El-Sherif, Amr. 1996. Educating urban designers: the value of training in the UK. In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 111-123. London: Intermediate Technology Publications.

216. Fox, Kylie. 1996. Education for sale: what do planning students from developing countries need, and is education today delivering the goods? In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 101-110. London: Intermediate Technology Publications.

217. Goldschmidt, Carl. 1993. A global planning education information system. Environment and Planning B 20, 5: 577-583.
Starting from the premise that planning education programmes are a) a resource, b) distributed unevenly, and c) information on degrees is fragmented, the author suggests that a global planning education information system would be a useful tool to aid student mobility and exchange. Such a system containing information about institutional settings, length of courses, specializations, degree requirements, reciprocal agreements, and credit systems, qualifications, and so forth would be a valuable information source for students interested in obtaining a planning degree abroad or selecting a university and courses for a short term exchange (see also Lim 1993a). 

218. Hamdi, N. 1996. Inventing a new orthodoxy in education for development practitioners: an introduction. In Educating for real: The training of professionals for development Work, edited by N. Hamdi and A. El-Sherif, 1-15. London: Intermediate Technology Publications.

219. Hibbard, Michael and Claudia Römer. 1999. Planning the global countryside: Comparing approaches to teaching rural planning. Journal of Planning Education and Research 19, 1: 86-92.
The article defines rurality and rural issues in three industrialized countries: USA, Japan, and Germany. Approaches to teaching rural planning in those nations are compared. A survey of relevant university programs reveals similarities and differences between the countries examined. 

220. Hinojosa, René C., Thomas S. Lyons, and Frank D. Zinn. 1992. The relevancy of North American planning education for overseas practice: A survey of graduates. Journal of Planning Education and Research 12, 1: 32-38.
Survey results indicate that graduates practicing in an international context consider their planning degrees from North America important to their current success and that adaptation of their knowledge was not difficult. Survey respondents suggested that practical planning issues should be emphasized to improve education.

221. Jammal, I. M. 1991. International dimensions in planning education. Report presented at the ACSP/AESOP Joint Congress, Oxford, UK, July 1991.
Available from Center for Comparative Studies in Development Planning, State University of New York at Buffalo, NY 14214, USA.

222. Kunzmann, Klaus R. 1999. Planning education in a globalized world. European Planning Studies 7, 5: 549-56.
Reflects on Sandercock’s (1999) paper and offers two complementary scenarios for the future of planning education. The first focuses on a global, international, and theoretical approach to planning advancing theories and knowledge, and a second type of planning education concentrates on regional and local issues. The author suggests that only a few schools will be able and willing to prepare their students for both scenarios. 

223. Laburn-Peart, Catherine. 1996. Development planning students learning in the field: educating for real in post-apartheid South Africa. In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 87-100. London: Intermediate Technology Publications.

224. Pezzoli, Keith and Deborah A. Howe. 2001. Planning pedagogy and globalization: A content analysis of syllabi. Journal of Planning Education and Research 20, 3: 365-75.
The transformation of planning profession and practice in light of globalization requires changes in planning education and teaching. The authors report on a review of course syllabi addressing issues of globalization and cultural differences from American and Canadian planning schools. Over sixty nine responses were collected, offering a multitude of approaches and initiatives designed to broaden the perspective of mainstream planning students.

225. Rakodi, Carole. 1996. Educating urban planners. In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 45-56. London: Intermediate Technology Publications.

226. Rowland, Jon. 1996. Being a partner: educating for planning practice. In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 77-86. London: Intermediate Technology Publications.

227. Sanyal, Bishwapriya. 1989. Poor countries’ students in rich countries’ universities: Possibilities of planning education in the twenty-first century. Journal of Planning Education and Research 8, 3: 139-55.
Argues for and encourages the development of a one-world approach to planning education which overcomes the First World/Third World dichotomy. Acknowledges the difficulties that a restructuring of North American Planning education will need to overcome to incorporate more cross-national teaching and research and mutual learning.

228. Zinn, Frank D., Thomas S. Lyons, and René C. Hinojosa. 1993. Bringing a global approach to education - the case of urban Planning. Environment and Planning B 20, 5: 557-565.
Examines accreditation requirements for US planning schools in light of findings from a survey of practitioner perception’s educated in accredited planning schools in the United States working in overseas settings. A majority of overseas based alumni suggest that US curricula should adopt a more international view of planning. The authors argue that both foreign and domestic students will benefit from a curriculum that reflects on global interdependencies and focuses on skills, which can be used in a variety of concepts. A strategy to bring global perspectives to planning within current US accreditation guidelines is proposed (see also Lim 1993).
229. Zetter, Roger. 1996. What kind of plans? What kind of planner? Rethinking planning education in the developing world. In Educating for real: The training of professionals for development work, edited by N. Hamdi and A. El-Sherif, 57-76. London: Intermediate Technology Publications.

e) 
Urban Design

230. Banerjee, Tribid. 1985. Environmental design in the developing world: Some thoughts on design education. Journal of Planning Education and Research 5, 1: 28-37.
Argues that conventional design education at US universities offers ill-prepares students from developing countries to address the urban and environmental problems in their home countries. While custom-made design curricula are not feasible, the author suggests emphasizing basic principles as well as providing opportunities for learning about political economy, or broadening perspectives on cultural and social issues through film, literature and journalism. Students should be encouraged to work on design problems similar to those in their home countries. 

231. Biddulph, Michael. 1993. Designing design into planning courses. Urban Design Quarterly 47: 22-23.
The article reviews the relevance of design education for planners and outlines the design education consisting of lectures and projects offered to students at the University of Liverpool.

232. Chandler, E. W. 1985. The components of design teaching in a planning context. Town Planning Review 56, 4: 468-482.
The paper discusses the value of teaching design in postgraduate planning education. Argues that design skills for town planners are not only important for project implementation but also for policy formulation, and warns that an abandoning of design education in planning curricula will be detrimental to the overarching goal of environmental improvement.

233. Collier, Emma. 1993. The value of an urban design education for planners. Urban Design Quarterly 47:14.
Argues that design education must be an integral part of planning courses and identifies three issues where urban design knowledge prove valuable for planners. 

234. Colman, James. 1987. Opportunities for innovation in urban design education in Australia. Australian Planner 25, 4: 29-32.
Criticizing traditional attitudes toward urban design education, the paper first offers an alternative much broader definition of urban design, reviews the role of decision makers in the design process, and outlines new educational formats to increase the skills level and overall awareness of the importance of good design.

235. Cuthbert, Alexander. 2000. Going global: Reflexivity and contextualism in urban design Education. Journal of Urban Design 6, 3: 297-316.
Reports on teaching experiences gained during four international live urban design projects conducted at the University of New South Wales in Sydney, Australia. The author proposes that urban design be understood and taught in the context of theories of social/political/economic science and urban development. Careful project site selection allows to present cultural, political, or economic circumstances and helps students and educators reflect on implications for design.

236. Dean, John. 1997. Urban design and planning. Urban Design Quarterly 64: 18-21. 
Based on personal observation, the author laments the neglect of urban design education in planning. He points out the growing importance of urban design in relation to environmentalism and suggests that skills and expertise from several professions must be harnessed when embarking on improvement of environmental conditions.

237. Ferebee, Ann, ed. 1982. Education for Urban Design. Proceedings of a conference funded by the National Endowment for the Arts. Hutchinson Ross.
Contains seventeen essays which present a good evaluation of the urban design field. It addresses urban design’s relationship to other disciplines and how and where it should be taught.

238. Guise, Richard and Sarah Manley. 1993. Urban design and planning in Bristol. Urban Design Quarterly 46: 20-21.
Describes the approach to urban design teaching in undergraduate planning education at the authors’ home institution. 

239. Hamnett, Stephen. 1988. The current interest in urban design - Implications for planning education in Australia. Ekistics 55, 328-30: 101-105.
Speaking specifically from an Australian perspective, the author stresses that the dichotomy of planning education as either public policy or physical design must be overcome. He reviews recent publications on urban design and argues for incorporating urban design skills in planning education.

240. Hendry, John. 1991. Design in the town planning curriculum. Design Studies 12, 2: 114-117.
Argues that planners need to be trained in holistic and analytical modes if thinking and suggests that planning curricula ought to consider the role of design and creativity within the general framework of rational planning approaches.

241. James, Sue. 1993. The case for design education. Urban Design Quarterly 46: 13.
Identifies professional training as one element in design education amongst raising awareness of design issues in schools and the general public. Supports efforts to overcome polarity between architecture and planning in design education.

242. Kihl, Mary R. 1990. Design education for international practice: The Alumni Perspective. Journal of Planning Education and Research 9, 2: 142-146.
Reports on an opinion survey of international alumni in architecture, planning, and landscape architecture from Iowa State University and the University of Southern California regarding the design curriculum elements most valuable to prepare students for practice abroad. Suggestions for revisions of the design curriculum are offered.

243. Kreditor, Alan. The neglect of urban design in the American academic succession. Journal of Planning Education and Research 9, 3: 155-163.
Looks at education in architecture and planning and explains the failure to develop an urban design profession in the United States, with the differences and tensions in academic traditions in the two fields.

244. Lloyd, Michael. 1983. Design education in the Third World. Habitat International 7, 5/6: 367-375.
Offers an overview on the development of design education in the Third world in conjunction with planning and architecture education in Europe and elsewhere. Laments that a focus on academic traditions hampers education and urges a return to design as problem-solving paradigm.

245. Olson, Patricia. 2002. Ecological design education: Survey, typology, and program recommendations. Ph.D. Dissertation. Arizona State University. 
As design education often lacks ecological and environmental awareness, and environmental planning education tends to neglect the built environment, this dissertation explores content, teaching approaches, successes and limitations of environmental and ecological design education. Develops a typology of ecological design education and recommends ways to enhance teaching this subject area.

246. Owers, David. 1998. Towards interdisciplinary design education. Urban Design Quarterly 66: 10-11.
Reviews current educational offerings in the UK and points to a gap between the practice of urban design and design education. Proposes that urban design education should be offered at various levels and contribute more positively to interdisciplinary team awareness and understanding.

247. Scott-Brown, Denise. 1990. Between three stools: A personal view of urban design pedagogy. Architectural Design 60, 1&2: 9-20.
Based on personal experience as student and educator, the author describes urban design education at a range of academic institutions in the UK and USA. Asserts that urban design education needs to reflect societal needs and change. Provides answers relating to urban design pedagogy and curricula including professionalism, specialization, skills, and teaching methods.

248. Silverman, Richard and Sam Romaya 1993. The training of urban designers. Urban Design Quarterly 46: 54-55.
Looking at the urban regeneration and development tasks at hand, the article outlines the necessary skills to address the problem adequately. It is questioned whether the mix of skills can be combined in one person. Concludes with some options for urban design education.

249. Stones, Alan. 1998. Conservation – an inspiration. Urban Design Quarterly 66:28-30.
Using examples, the author highlights linkages between conservation and urban design. Argues for their inclusion in the core syllabus of both architecture and planning education.

250. Travernor, Bill. 1993. Creating connections. Urban Design Quarterly 47: 24-25.
Outlines educational ideas to create connections and a more productive relationship between architecture and planning in university courses.

251. Vernez-Moudon, Anne. 1995. Teaching urban form. Journal of Planning Education and Research 14: 123-133.
Describes the history, evolution and present content of a required course on urban form at the University of Washington. Substantive knowledge of city building is conveyed through lectures and case studies, while assignments address skills acquisition such as describing, measuring, and visualizing urban form. Student feedback and course fit in the planning curriculum are discussed. 

f)
Other Knowledge Areas

252. Alexander, Ernest R. 1986. What is plan implementation and how is it taught? Journal of Planning Education and Research 5, 2: 107-118.
Briefly discusses plan implementation theories and then reports results from a 1981 survey of planning schools regarding the teaching of plan implementation. Findings indicate that while most schools claim to cover plan implementation only few go beyond the teaching of traditional planning techniques by incorporating implementation analysis and theories of plan coordination.

253. Baer, William C. 1997. Teaching about property rights and the environment. Journal of Planning Education and Research 17: 168-177.
Argues that knowledge about land and property rights provides a valuable grounding and deeper understanding of current practice for students in planning and development studies. Content and readings for an undergraduate course on the subject are described. Assignments are used to explore land ownership issues, civil and personal rights, and linkages of property and environmental issues.
254. Davidoff, Paul, and Lisa Boyd. 1983. Peace and justice in planning education. Journal of Planning Education and Research 3, 1: 54.
Propose that planning education and curricula should include more essential topics such as peace, justice, and distribution of knowledge as a means to excite students, raise the relevancy of planning, and contribute to solving major societal issues.

255. Fisher, Peter S. 1982. Economics and the education of planners. Journal of Planning Education and Research 1, 2: 72-77.
Identifies economics teaching at the core of the anachronism between the need to train planners in the application of analysis tools and educate them about political, social, and economic systems and relationships. Explores curricula of different planning schools in regards to their teaching approach for economics. 

256. Garr, Daniel. 1997. How much for housing? Cautionary indications on the state of shelter concerns in planning education. Journal of Planning Education and Research 17, 2: 178-181.
Reports on a survey of accredited planning programs in the US and Canada that assessed the prevalence of housing-related courses offered within the planning curriculum. Despite compelling reasons to incorporate housing in planning and widespread philosophical endorsement of the importance of housing by planning departments, courses in the subject are rare and seldom a requirement for obtaining a planning degree. It is suggested that the role of housing in planning education be re-evaluated.

257. Hammer, Janet. 2004. Community food systems and planning curricula. Journal of Planning Education and Research 23, 4: 424-434.
Considering the role planners have in shaping food systems in communities through zoning and locating retail, the author examines the teaching of food systems in US planning education. Examples illustrate the range of options used at present for addressing food systems in the planning curriculum. An emerging pedagogy for food system planning is outlined (see also Pothukuchi 2004).

258. Pothukuchi, Kameshwari. 2004. Community food assessment. Journal of Planning Education and Research 23, 4: 356-377.
The author examines and compares community food assessment exercises conducted in different localities and under different leadership. The text reviews what planners and planning can both contribute and learn from community food planning. Implications for planning education, research, and practice are discussed.

2.
SKILLS/METHODS

a)
Planning and Analysis Methods

259. Alexander, Ernest R. 2001. What do planners need to know? Journal of Planning Education and Research 20, 3: 376-380.
Comments critically on the conclusions drawn by Ozawa and Seltzer (1999) that planning practitioners identify skills as most desirable which are in line with the communicative planning discourse. A re-ordering of the skills and knowledge areas identified in the original study seems to confirm that planners need to be well-rounded individuals with good analytical skills.

260. Cole, Sam. 2001. Dare to dream: Bringing futures into planning. Journal of American Planning Association 67, 4: 372-383.
Reviews potential contributions of future studies and forecasting methods to planning and concludes that a symbiotic relationship exists between the two disciplines. Planners and planning educators are urged to adopt futurist attitudes and devote resources to future explorations as planning is a means to built desirable futures.

261. Crispin, G. 1974-75. Teaching methods in education for urban and regional planning. M.Phil. Thesis. Reading.

262. Dandekar, Hemalata C. 1986. Some uses and potential of qualitative methods in planning. Journal of Planning Education and Research 6, 1: 42-49.
The paper describes and classifies a selective set of qualitative methods and then outlines their contribution to the practice of planning. Argues that planning educators should expand the discussion of suitable pedagogies for methods teaching to include not only quantitative but, also, qualitative methods.

263. Feldt, Allan. 1986. Observations on planning methods. Journal of Planning Education and Research 6: 37.
Offers a brief review of innovations in teaching planning methods and the kinds of methods taught in planning education based on papers presented at the 1986 Association of Collegiate Schools of Planning conference.

264. Forkenbrock, David J. 1986. Planning methods: What can and should we teach? Journal of Planning Education and Research 6, 1: 9. 
Sets the context for several papers on teaching planning methods. Suggests that planning students should not only learn techniques but become skilled in interpreting results for policy and planning purposes.

265. Forkenbrock, David J., and Cheryl K. Contant. 1986. Planning Methods: An analysis of supply and demand. Journal of Planning Education and Research 6, 1: 10-21.
Examines change in the analytic methods used by planning practitioners and compares the list of methods with those methods taught at planning schools. A significant overlap between supply and demand is detected.

266. Guzzetta, Jacqueline D. and Scott A. Bollens. 2003. Urban planners’ skills and competencies: Are we different from other professions? Does context matter? Do we evolve? Journal of Planning Education and Research 23, 1: 96-106.
The authors contrast and compare valuation of skills by planners with other professions such as community developers, architects and public health officials to establish potential distinctive traits. They compare skills valuation over time and across the public and private sector. While communication skills are valued highly across all discipline, report writing and writing for the public are skills particularly valued by planners. Valuation differs by employment context and career stage. Implications of findings for planning education are discussed.

267. Isserman, Andrew M. 1985. Dare to plan: An essay on the role of the future of planning practice and education. Town Planning Review 56, 4: 483-491.
Makes an emphatic plea for teaching students to be inspirational and visionary. Proposed approaches include the study of past planning successes as a preparation for developing solutions for present day problems.

268. Kaufman, Sanda and Robert A. Simons. 1995. Quantitative and research methods in planning: Are schools teaching what practitioners practice? Journal of Planning Education and Research 15, 1: 17-33.
Presents results from a 1992 study comparing what planning schools offer in terms of quantitative and research methods classes and which methods are used by practitioners. Looks also at shift of demand and supply based on a 1986 survey. Discusses implications for curriculum design.

269. Mahayni, Riad G., Thomas W. Sanchez, and Eric D. Kelly. 1999. Teaching planning methods through modules. Journal of Planning Education and Research 18, 4: 353-360.
Describes the advantages and problems associated with traditional semester long courses on planning methods, and presents an alternative model for teaching planning methods through shorter, specialized units. As survey of US graduate planning programs suggests that this approach is suited and quite effective for a range of planning methods and techniques.

270. Meier, Richard L. 1988. Teaching urban futures. Ekistics 328: 56-63.
Describes the rationale and course outline for teaching undergraduates forecasting and scenario development. The course uses an urban ecosystem metaphor and culminates in a futures simulation.

271. Patton, Carl V. 1986. Being roughly right rather than precisely wrong: Teaching quick analysis in planning curricula. Journal of Planning Education and Research 6, 1: 22 – 29.
Argues that planners and policy analysts need access to tools and methods that produce roughly right results within a short period of time. Present an overview of suitable analysis methods and offers suggestions on how to integrate them into the planning curriculum.

272. Prosperi, David C. 1986. Teaching planning methods. Some further questions and directions. Journal of Planning Education and Research 6, 1: 40-41.
Conceptual essay reviewing issues of teaching methodological competence within the time constraints of a planning program. Issues include depth, rigor of procedures and ability of students to apply theoretical concepts to real world problems.

273. Sawicki, David S. 1989. Demographic analysis in planning: A graduate course and an alternative paradigm. Journal of Planning Education and Research 9, 1: 45 -56. 
Provides a lesson plan (with key issues) and describes five exercises and two projects for a course in demographic analysis and forecasting. Laboratory work is combined with seminars in which substantive relevant topics provide the backbone to the analytical work students perform. 

274. _______. 1982. Teaching policy analysis in a graduate planning program. Journal of Planning Education and Research 1, 2: 78-85.
Noting a change in planning practice and education toward a greater focus in policy planning, the paper compares the new approach to planning with the traditional paradigm of comprehensive planning. Discusses the course content on policy analysis and planning at the University of Wisconsin and identifies eight lessons learned for educators engaging in teaching policy analysis.
275. Schuster, J. Mark Davidson. 1986. Quantitative reasoning in planning curriculum. Journal of Planning Education and Research 6, 1: 30-36. 
The author reviews the principles and goals used to redesign a statistics course into a quantitative reasoning and analysis course more suited to the needs of planners and policy makers.

276. Seltzer, Ethan P. and Connie P. Ozawa. 2002. Clear signals: Moving on to planning’s promise. Journal of Planning Education and Research 22, 1: 77-86.
Reports on a survey of employers’ expectation of planning graduates’ skills in California, Florida, Maryland, and New Jersey. Findings confirm results of an earlier survey in Oregon and Washington, which indicate a need for high level of competencies in communication. Results substantiate communicative action theories and a need to instill values and purpose in the core planning curriculum.

277. Stubbs, Michael and Miles Keeping. 2002. Course Content and Employability Skills in Vocational Degrees: Reflections for Town Planning Course Content. Planning Practice and Research, 17, 2: 205-222.
Reviews the evolution of skills training in UK higher education degree programs and suggests that innovative approaches using experiential learning to integrate skills training and content are usefully employed in town planning education. Two modules serve as examples. Student evaluations of the experience are presented and discussed.

278. Wachs, Martin. 1986. Discussion of three papers on planning methods. Journal of Planning Education and Research 6, 1: 38-39.
Reviews different perspectives on the value of planning methods in the curriculum. Concludes by proposing that method teaching is useful but should be integrated throughout the curriculum in subject matter classes as a means of quantitative reasoning.

279. Wong, Cecilia. 1998. Old wine in a new bottle? Planning methods and techniques in the 1990s. Planning Practice and Research 13, 3: 221-236. 
Discusses the implication of changes in UK planning practice on methods and techniques used in the field. Suggests that better (quantitative) methods in environmental planning are required and identifies weaknesses in practice but also in the education and training of new planners.

b)
Information Technology, Computing and GIS

280. Batty, Michael. 1984. Information technology in planning education. Papers in Planning Research 80. Cardiff: Department of Town Planning, University of Wales Institute of Science and Technology.
This paper provides an enlightening viewpoint on the role of information technology in planning and planning education in 1984. It reviews IT developments and anticipated social and societal effects. A recent history of planning practice and education provide the context for this discussion. Suggests that demands for IT expertise for planners is practice-led and outlines models of imbedding IT awareness and skills training in planning curricula. Using his home institution the author outlines how IT is incorporated in the planning curriculum at present.

281. Brail, Richard K. 1984. The micro in the classroom. Journal of Planning Education and Research 4, 1: 55-60. 
Outlines current and future roles of microcomputers in planning. A range of topics are examined including spreadsheets, programming languages, and database management, which are being introduced in the planning curriculum at the authors’ university. Further uses of the microcomputers for modeling and graphic applications are discussed. Suggests that planning schools consider standardization of hardware and software to control cost.

282. Chapin, Timothy S. 2003. Revolutionizing the core: GIS in the planning curriculum. Environment and Planning B 30: 565-573.
Albeit the core curriculum in planning education evolves constantly to reflect changes in planning practice, GIS is slow to emerge as core element in North American schools. This is despite a GIS revolution in local government and planning offices. The author reviews reasons for the lack of GIS in the planning curriculum, lists obstacles to integrating GIS in the planning curriculum, and offers responses to overcoming them.

283. Drummond, William J. 1995. Extending the revolution: Teaching land use planning in a GIS environment. Journal of Planning Education and Research 14, 4: 280-291.
Land use planning is well suited to explore the relevance of GIS technology for traditional planning education and practice. The author provides a general approach on how to integrate GIS technology into land use planning with a combination of database and GIS software. Assignments and exercises comprising of data collection, preliminary analysis, plan formulation and plan evaluation are described. Concludes with a discussion of pros and cons of the approach.

284. Esnard, Ann-Margaret. 1995. Implications of Geographic Information System technology for Planning Education. Doctoral dissertation. Amherst, MA: Department of Landscape Architecture and Regional Planning, University of Massachusetts at Amherst.
Provides evidence that the GIS revolution is driven by software products and commercial vendors unlike the quantitative revolution of the sixties which was an academic venture. While GIS courses and GIS specializations are now frequently part of planning curricula, the planning pedagogic model has changed little leading to academic criticism of GIS and information technology based on post-positivist theories in the planning realm. Suggests that a significant theory-technician dichotomy needs to be overcome and proposes a range of integrative teaching methods.

285. Esnard, Ann-Margaret and E. Bruce MacDougall. 1997. Common ground for integrating planning theory and GIS topics. Journal of Planning Education and Research 17, 1: 55-62.
Discusses the technological and theoretical limitations of GIS use for planning problems and highlights the importance of linking planning theory to GIS application in planning education. The authors outline a series of GIS assignments and how they can be linked to planning theoretical concepts (communicative rationality, structure and agency) and values (equity, advocacy). 

286. French, Steven P. and Lyna L. Wiggins. 1989. Computer adoption and use in California planning agencies: Implications for education. Journal of Planning Education and Research 8, 2: 97-108.
Findings from a mail survey of over 500 city and county planning directors and computer managers in local planning agencies in California indicate a link between staff training and effective utilization of computers. The authors make suggestions for planning curricula and propose a new option for specialization in planning information systems. 

287. Godschalk, David R. and Gerard McMahon. 1992. Staffing the revolution: GIS education for planners. Journal of Planning Education and Research 11, 3: 216-226.
The authors argue GIS systems alter and potentially revolutionize planning practice. Thus planning programs need to introduce students to the topic. The article outlines how planning schools can incorporate GIS into the planning curriculum theoretically and the proceeds the example of GIS education at the University of North Carolina at Chapel Hill as a case study.

288. Gordon, Steven I. 1982. Large-scale computer models: An aid to environmental planning education. Engineering Education 73, 2: 191-193.
Large-scale computer simulation models are rapidly becoming part of environmental planning practice. The author outlines conditions under which such modules can be introduced in the classroom. A description of three models introduced by the author and an evaluation of the effectiveness of their use in teaching is given. Students found exposure to large-scale modeling helped them in job acquisitions.

289. Lindsay, John. 1987. Training in information systems design for urban and regional planners in developing countries. Regional Development Dialogue 8, 1: 177-211.
As information systems are gaining importance in the planning, development and management of urban area, planners need to be trained in designing and/or using such systems. Reviews the differing training needs for policy makers, technical planners in general, and in the context of developing countries in particular. 

290. Masser, Ian and G. Teet. 1988. Microcomputing in British Planning Education. Environment and Planning B 15, 2: 215-224.
Reports on 1986/7 survey of British planning schools investigating the quality and type of computing facilities available as well as the use of microcomputers for teaching planning. Findings show that there was a marked increase in equipment available compared to results of a survey conducted by Banister in 1984. Teaching focuses on quantitative methods, with few optional courses on data management. One issue appears to be a lack of staff qualified to teach on the subject of information management and computing.

291. Masser, Ian and T. D. Wilson. 1987. Information management training for urban and regional planning. Regional Development Dialogue 8, 1: 141-172.
The authors provide a detailed overview, timetables, and content for several short courses in information management training designed for senior government officials and junior urban and regional planners. Different approaches with advantages and disadvantages are discussed. Suitable case study material is offered and experiences from workshops recounted. Concludes with a review of training needs for program organizers.
292. Montagu, A. Simon. 2001. Repackaging the revolution: Making GIS instruction relevant to planners. Journal of Planning Education and Research 21, 2: 184-195.
A review of current modes of GIS instruction reveals a dualist nature: Content-focused lectures are complemented by laboratory exercises for technology training. The author argues that this pedagogical framework is convenient but fraught with problems in the context a planning program. Seeks to define a more planning-focused form of GIS instruction linking learning objectives to planning theories.  Suggested changes to GIS exercises are usefully illustrated in a before and after comparison of themes and learning objectives. 
293. Ottensmann, John R. 2000. Applications of spreadsheet optimization capabilities in teaching planning methods: Facility location and spatial interaction. Journal of Planning Education and Research 20, 2: 247-58.
Illustrates the use of new types of spreadsheet models as part of an integrated planning project involving the location of new public facilities. Two models, facility location and spatial interaction (gravity) are introduced, with detailed spreadsheet structures as part of the planning methods class. Assignments and student use of the models is described. 

294. Page, William G. and David S. Sawicki. 1984. Teaching computer and policy analysis skills in a case study course. Journal of Planning Education and Research 4, 1: 43-54.
The authors outline the use of mainframe, microcomputers and spreadsheets in the teaching of a policy analysis course for planners. The importance of introducing computing skills to planning students and the potential benefits of the technology use in evaluating different policy options and outcomes are highlighted. Ethics, the value of information, and political implications of policy decisions are also discussed. 

295. Peel, Deborah. 2001. Learning through web page design. Innovations in Education and Teaching International, 38, 4: 383-396.
Describes and evaluates the introduction of web page design in first-year undergraduate town planning education. Findings suggest that the assignment was motivating students who considered web authoring as skill that would enhance their future employability. Pedagogically, the assignment fostered ‘learning about learning’ as students had to select, restructure and represent information in a new way. Concludes with a warning that while integrating new technology in the classroom is valuable, a balance between discipline content and method ought to be maintained.

296. Urey, Gwen. 2002. A critical look at the use of computing technologies in planning education. Journal of Planning Education and Research 21, 4: 406-418.
Elaborating on the theory of communicative action, technological biases that lead to the distortion of ordinary communication are explored theoretically and empirically. Coursework for a methods class by undergraduate students reveals higher levels of distortion when reports are produced with the aid of computing software compared to reports supported by manual analyses. Ideas are offered on how to teach planning students to anticipate systematic communication distortions that may arise as a consequence of technology use in everyday applications.

297. ________. 1997. Illuminating the shadows: A response to Willson. The Journal of Interdisciplinary Studies 10: 43-50. 
Responding to Willson’s critical evaluation of the use of computers in teaching planning, the author suggests that newer graphically-oriented computer applications as well as the Internet provide opportunities to re-appropriate technology to the needs of the planning curriculum. While acknowledging the dangers of a technology driven education, Urey asserts that new types of computing application will allow planning educators to accelerate knowledge and value development alongside skills development in a more balanced fashion (see Willson, 1997)

298. Warren, Stacy. 1995. Teaching GIS as a socially constructed technology. Cartography and Geographic Information Systems 22, 1: 70-77.
Reviews the debate surrounding GIS instruction in Higher Education and the social construction of technology. Explores ways in which GIS can be taught as a socially constructed technology by making students attentive to broader cultural politics. Gives a range of examples how to incorporate this debate in traditional laboratory exercises by for example deconstructing data classification schemes, choices of spatial resolution, and representation or hardware selection. 

299. Wikle, Thomas A. 1999. GIS education through certificate programs. URISA 11, 2: 53-60.
Presents a survey of GIS certificate programs offered by universities and colleges in the United States and Canada. Findings show a considerable variation in length and focus of existing programs. The author argues that GIS certificate programs represent a suitable means to address the educational needs of traditional students as well as non-degree professionals seeking specialist training, and proposes several program design strategies for new certificate programs.

300. Willson, Richard. 1997. In the shadow of technology: Questions to ask when adopting computer applications in planning education. The Journal of Interdisciplinary Studies 10: 35-42. 
The essay expresses the author’s concern about the impact of the use of computers in teaching undergraduate planning students. He argues that computer use in teaching fosters database thinking, quantitative skills training, and technology based planning over the development of social skills, collaboration and values. Concludes by urging educators to scrutinize closely the use of computers and applications in teaching planning (see also Urey 1997).

3. 
VALUES, DIVERSITY AND ETHICS

301. Forsyth, Ann. 1995. Diversity issues in a professional curriculum: Four stories and some suggestions for change. Journal of Planning Education and Research 15, 1: 58-63. 
The author offers four stories to reflect on staff and student reactions to changes in planning curricula related to diversity. Surmises that imbedding diversity in the curriculum can be difficult and fraud with problems. Proposes avenues to progress the diversity agenda in planning schools.

302. Hill, Edward W. 1990. Increasing minority representation in the planning professoriate. Journal of Planning Education and Research 9, 2: 139-142.
Proposes a structured approach to attract minorities into the planning faculty using active recruitment strategies and offering superior financial support.

303. Hoch, Charles. 1994. Values and Planning Education. In Values and Planning, edited by  Huw Thomas, 205-222. Brookfield, VT: Avebury.

304. Kaufman, Jerome L. 1993. Reflections on teaching three version of a planning ethics course. Journal of Planning Education and Research 12, 2: 107-115.
The author describes the mutations of a planning ethics class over time. Student exercises, readings and case studies used in class to develop students’ ethical awareness and an understanding of their own values are provided. The text concludes with key lessons and reflections on the future of planning ethics teaching.

305. ________. 1981. Teaching planning ethics. Journal of Planning Education and Research 1, 1: 29-35.
Explores first the growing attention to ethics in the planning profession and explores the arguments for incorporating ethics teaching in the planning curriculum. Then, the author describes his initial experience in teaching an ethics course. Concludes with reflections on future objectives and how to improve ethics instruction further.

306. Knack, Ruth. 1997. Vive la difference. Planning 63, 9: 10-13. 
Focuses on the importance of diversity training and education in the field of planning. Cautions that changing mind sets it a difficult and slow process.

307. Leavitt, Jacqueline. 1983. The gender gap: Making planning education relevant. Journal of Planning Education and Research 3, 1: 55-56.
The author argues that the incorporation of a feminist approach to planning and greater awareness of the gender variable in planning education represents a means to maintain timeliness and relevance for planning programs.

308. Looye, Johanna W. and Abdul Sesay. 1998. Introducing diversity into the planning curriculum: A method for department-wide implementation. Journal of Planning Education and Research 18, 2: 161-170. 
The curricula of many planning schools still do not incorporate race, gender, and diversity issues. The authors outline a strategy and develop a tool for incorporating diversity into existing courses, which could be used at other institutions. Revising and broadening syllabi and reading lists are useful first steps but there are more aspects to address than raising awareness of cultural and other differences. Additional changes to pedagogical approaches, e.g. introducing inclusive teaching, are required but these will take more effort and time to implement.

309. Rahder, Barbara L. and Kelly O'Neill. 1998. Women and planning: Education for social change. Planning Practice and Research 13, 3: 247-265.
The article reviews changes in the proportion of women in planning in Canada and concludes that while greater gender balance has been achieved over time, the profession and academia remains male dominated. Drawing on a survey of female graduates from university planning programmes a number of illuminating findings and lessons for planning educators are derived. Suggests that planning education should create curricula and classroom processes that are inclusive of women and minorities. Additional research comparing responses from male and female planning is needed.

310. Ritzdorf, Marsha. 1993. The fairy’s tale: Teaching planning and public policy in a different voice. Journal of Planning Education and Research 12, 2: 99-106.
Reports on a teaching innovation where an all-female student body employed a storytelling approach to the study of planning and public policy issues. Provides excerpts from students’ assignments and draws lessons from the use of the pedagogical tool of creative writing assignments in the classroom.

311. Ross, Catherine L. 1990. Increasing minority and female representation in the profession: A call for diversity. Journal of Planning Education and Research 9, 2: 135-138. 
The short policy paper first establishes facts of gender imbalances in planning and planning faculties across the country, then highlights critical issues such as recruitment and retention and concludes with a framework for action (for the American Collegiate Schools of Planning) to overcome the paucity of minority and women representation. 

312. Thomas, June M. 1996. Educating planners: Unified diversity for social action. Journal of Planning Education and Research 15, 3: 171-182. 
Multiculturalism has increased the dialogue and concern about the role of race, gender and ethnicity in planning education and practice. Reviewing the development, the author observes that current efforts to imbed diversity in the curriculum are disjointed and fragmented without clear purpose and direction. Drawing on theories in the extended diversity literature, she suggests that planning educators adopt a normative goal orientated approach to diversity for social action.

D.
PRACTICE 

313. Alterman, Rachelle. 1992. A transatlantic view of planning education and professional practice. Journal of Planning Education and Research 12, 1: 39-54.
The paper compares traditions of education and professional planning practice in North America, Canada, and a host of European Countries. Highlights the different weights that professional accreditation carries in those countries and comments on the vastly different emphasis of planning curricula. Concludes with a proposal for a research agenda for cross-national research to enhance mutual understanding of the meaning of planning in different national contexts. 

314. Bailey, Nick. 1998. Into the unknown or into planning? Managing the transition to work in the UK. Journal of Planning Education and Research 18, 1: 73-77.
Reviews dramatic changes in the relationship between professions, education, and employment at the end of the 20th century. Explores implications for planning education and how British planning schools respond to the challenge of providing both traditional academic skills and preparation for practice. The author suggests that there is a need to develop the concept of vocational learning, which is supported by a close collaboration of educators and professional employers.

315. Bailey, Nick and Helen Walker. 2001. Managing the transition to work: The role of the Planning Network in British town planning education. Planning Practice and Research 16, 1: 71-78.
Describes the work of a consortium of UK planning schools and public and private sector employers - the Town Planning Discipline Network. The network investigated key issues concerning the link of education and practice: a) employer perceptions of graduate skills, b) work-based learning practices, and c) innovation and creativity in planning education and professional practice. Collaboration between professional bodies, employers, and academics in this research led to a range of curriculum improvements in planning.

316. Baum, Howell S. 1997a. Teaching practice. Journal of Planning Education and Research 17, 1: 21-29.
Argues that people learn to plan by practicing planning not by learning about planning methods in the classroom. Suggests that planning programs give wrongly the impression that planning equals various forms of social science research and little effort is made to truly integrate academia and practice. Concludes that teaching students planning practice would require a culture change in planning programs.

317. _______. 1997b. Social science, social work, and surgery: Teaching what students need to practice planning. Journal of the American Planning Association 63, 2: 179-88.
Suggests that academics by nature of their personality may not be suited to teach practice. In addition, professional education is time consuming and tends not to be awarded in the university. Proposes ways to improve teaching practice in planning programs and argues that planning academics, practitioners and the professional bodies need to work together to implement them. 

318. _______. 1994. A Further Case for Practitioner Faculty. Journal of Planning Education and Research 14, 1: 214-216.
Suggests that Wachs’ (1994) appeal to hire practitioners to teach planning practice while valid is insufficient. Argues that further changes are required to overcome the separation of academic research and teaching and teaching for practice.

319. Collins, John. 1985. Education for practice: A local authority view. Town Planning Review 56, 4: 458-467.
The article discusses the findings from a survey of 188 chief planning officers of UK local authorities and other planning agencies. Information solicited included educational backgrounds and preferred educational training for planning staff as well as comments regarding the usefulness of planning education courses. Two in-depth case studies from a London borough and a county planning department provide additional lessons for planning education in respect to practice

320. Galloway, Thomas D. 1992. Threatened schools, imperiled practice: A case for collaboration. Journal of the American Planning Association 58, 2: 229-234.
Notes that a growing rift between education and practice, declining student numbers and an aging group of planning academics threaten the standing, vitality, and survival of planning programs at US universities. The author argues that closer collaboration between practitioners and academics will be a means to improve both academic and professional environments.

321. Powers, J. B. 1972-3. The relationship between planning education and planning practice in the United States since 1909. M. Phil. Thesis. London: University College.

322. Rich, G., ed. 1987. Proceedings of the first Oxford-Waterloo research seminar: Volume 2: Planning and design in Britain and Canada: a comparison of education and practice. Working Paper no 102. Oxford, UK: Headington. 

323. Stokvis, Jack R. 1994. Comment on “A Case for Practitioner Faculty.” Journal of Planning Education and Research 14, 1: 216-217.
Expresses growing concern about the lack of communication between planning academics and practitioners, which is exacerbated by separate conferences and publications. Re-iterates the need for closer collaboration between the two groups to enhance planning education.

324. Wachs, Martin. 1994. The case for practitioner faculty. Journal of Planning Education and Research 13, 4: 290-96.
Compares statements from professional organizations regarding the value of professional practice in university teaching as well as universities’ guidelines on the evaluation of professional practice in respect to promotion and tenure. Suggests that distinguished and reflective professional practice receive recognition equaling research and traditional scholarly publication to guarantee participation of senior practitioners in professional education programs such as planning.

C. Pedagogical Approaches

1. 
WORKSHOPS/STUDIOS

325. Grant, Jill and Patricia Manuel 1995. Using a peer resource learning model in planning education. Journal of Planning Education and Research 15, 1: 51-57.
Describes the authors’ experience in revising studio-based learning to incorporate a peer learning model whereby students facilitate each others’ learning. Evaluation of the model shows that the approach fosters students’ confidence in their abilities and expertise. Includes lessons learned for project selection and structuring the curriculum. 

326. Greene, Sherwin. 1988. Making the studio experience work for part-time students. Journal of Planning Education and Research 8, 1: 9 – 11.
Outlines criteria for a basic physical planning studio course, lists learning outcomes and the teaching structure. Concludes with considerations for part-time students involved in studio instruction (see also Foerster and Hemmens 1988, Perle 1988, Siembieda 1988)

327. Heumann, Leonard F. and Louis B. Wetmore. 1984. A partial history of planning workshops: The experience of ten schools from 1955 to 1984. Journal of Planning Education and Research 4, 2: 120-30.
Reports on a survey of planning schools, which shows that requirements, objectives, client involvement, faculty role and prominence of workshops or studio teaching in planning curricula declined over the three decades examined. Reasons for this decline are suggested. 

328. Lang, Jon. 1983. Teaching planning to city planning students: An argument for the studio/workshop approach. Journal of Planning Education and Research 2, 2: 122-129.
Provides a review of the strength and weaknesses of the educational experience offered by the workshop setting and offers a rationale for the decline workshops in planning education. The author argues for a reintroduction of the learning by doing pedagogy offered by workshops and offers suggestions for the design of workshop courses.

329. Lusk, Paul and Min Kantrowitz. 1990. Teaching students to become effective planners through communications: A planning communications studio. Journal of Planning Education and Research 10, 1:55-59.
Describes the structure of a professional practice studio class and evaluates the effectiveness of methods exercises and team work to teach students written, oral, graphic, and integrated communications skills.

330. Vakil, Anna, Robert W. Marans, and Allan Feldt. 1990. Integrative planning workshops: The Michigan experience. Journal of Planning Education and Research 10, 1: 61-69.
Discusses issues of pedagogy, student learning, and benefits for communities based on workshop courses. The paper offers a systematic evaluation of planning workshop course, which offered technical assistance to a Detroit inner city neighborhood organization and concludes that the learning provided in course of this nature is broadening students’ understanding of different urban agendas.

331. Wetmore, Louis B. and Leonard F. Heumann. 1988. The changing role of the workshop course in educating planning professionals. Journal of Planning Education and Research 7, 3: 135-146.
Second in a series of three papers discussing the use of workshop courses in planning education. The paper focuses on the evolution of workshop courses in planning schools based on a survey of accredited US programs. Findings indicate a negative correlation between staff/student number and workshop courses in the curriculum.

2. 
WORK-BASED LEARNING AND SERVICE LEARNING

332. Brooks, Kerry R., Barry C. Nocks, J Terrence Farris, and M. Grant Cunningham. 2002. Teaching for practice: Implementing a process to integrate work experience in an MCRP curriculum. Journal of Planning Education and Research 22, 2: 188-200.
The authors describe their efforts to explicitly develop the skill for reflective practice in students by integrating reflection into mandatory, credit-earning internships and public service assistant-ships. Reflection is supported by student journals, which are focused on questions related to work processes, interactions, technology, ethics, and other practice related issues.

333. Dewar, Margaret E. and Claudia B. Isaac. 1998. Learning from difference: The potentially transforming experience of community-university collaboration. Journal of Planning Education and Research 17, 4: 334-347.
Analyses the community – university relationship in the case of a university community outreach partnership program, which organizes projects to facilitate students’ experiential learning in community settings. Identifies tension and culture differences and concludes that ensuring community university collaborations require a pedagogy different from existing traditional models.

334. Forsyth, Ann, Henry Lu, and Patricia McGirr. 2000. Service learning in an urban context: Implications for planning and design Education. Journal of Architectural and Planning Research 17, 3: 236-259.
Experiential student learning in form of community (service) projects can make education relevant and improve the relationship between university and host community. The paper examines different models of service learning and discusses implications for faculty workloads, community expectations and the quality of student work. Suggests that active involvement of faculty in projects can moderate impacts.

335. Harris, Glenn. 2004. Lessons for service learning in rural areas. Journal of Planning Education and Research 24, 1:41-50.
Argues that service learning is as important in rural areas as in deprived inner cities. Provides examples of rural service learning and insights which focus on the different approaches to service learning provision in the rural context..

336. Kotval, Zenia. 2003. Teaching experiential learning in the urban planning curriculum. Journal of Geography in Higher Education 27, 3: 297-308.
Community outreach and service projects provide valuable exposure to practical applications of textbook lessons in a real-life context. The author describes the structure of an experiential learning course, highlighting challenges and lessons learned regarding course organization, and relating learning outcome to theory and the curriculum, student assessment, and management of client expectations. Students experiences vary but retroactive evaluation are overwhelmingly positive. Post-project evaluation reveals high satisfaction levels of clients and an appreciation of the university as resource.

337. Reardon, Kenneth M. 1998. Combating racism through planning education: Lessons from the East St. Louis Action Research Project. Planning Practice and Research 13, 4: 421-432.
Usefully outlines issues of racial fears and prejudices that can hamper neighborhood based planning and design outreach projects by planning students in low-income neighborhoods. An orientation week and introduction of students to ethnographic research approaches were instigated to broaden students’ perceptions regarding race and class with positive results.

338. Roakes, Susan L. and Dorothy Norris-Tirrell. 2000. Community service learning in planning education - A framework for course development. Journal of Planning Education and Research 20, 1: 100-110.
The article examines the particular contributions of service learning to student learning in applied subjects like planning and reviews a course offered at the University of Memphis. Issues of course design are discussed such as the role of the instructor, assignments, course objectives, and syllabus.

3.
ROLE PLAY AND SIMULATIONS

339. Cloke, Paul. 1987. Applied rural geography and planning: A simple gaming technique. Journal of Geography in Higher Education 11, 1: 35-45.
Gaming techniques are identified as an appropriate methodology for conveying the complexity of planning processes and policy implementation in rural settings. A basic planning game, which has been used successfully in undergraduate level teaching, is described.
340. Flynn, Theresa A., Jodi R. Sandfort, and Sally Coleman Seldon. 2001. A three-dimensional approach to learning in public management. Journal of Policy Analysis and Management 20, 3: 551-64.
Describes a course using partly instructor-led, partly peer-learning in order to achieve active student learning of public management and organizational theory. Over the course students assume various roles allowing them to gain theoretical as well as experience-based knowledge.

341. Fortgang, Ron S. 2000. Taking stock: An analysis of negotiation pedagogy across four professional fields. Negotiation Journal 16, 4: 325-338.
Pedagogic approaches in teaching negotiation in the fields of law, planning and public policy, business, and international relations are described and compared. Reviews challenges and opportunities for the field of negotiation and outlines possible future developments.

342. Kaplan, Abram W. 1998. Integrating the undergraduate experience: A course on environmental dispute resolution. Negotiation Journal 14, 4: 369-81. 
The author describes the course setup and week-by-week activities in a semester long undergraduate course. Theory and a set of simulation exercises are used to practice students’ negotiation skills. The course culminates with a negotiation of a real conflict supported by an invited guest expert.

343. Livingstone, Ian. 1999. Role-playing planning public inquiries. Journal of Geography in Higher Education 23, 1: 63-67. 
Describes a step-by-step methodology for adopting the format of public inquiry for classroom use and learning. Simulating a public hearing using role-play supports learning of content (e.g. environmental issues), processes (planning review), and key skills such as oral communication, team working, and report production. Feedback shows that students enjoyed the experience. 

344. Masilela, Calvin O. 1994. Teaching American students about urbanization in developing countries: The use of role-playing. Journal of Geography 93, 3: 114-121.
Describes a particular role-playing exercise used with undergraduate students to foster their understanding of different economic, political, social, and cultural contexts in developing countries. Substantive issues such as inequality of access and settlement policies are imbedded. Provides a schedule, tips for implementation, and an evaluation.
345. Meligrana, John F. and John S. Andrew. 2003. Role-playing simulations in urban planning education: A survey of student learning expectations and outcomes. Planning Practice and Research 18, 1: 95-107.
Student learning experiences are evaluated to determine which planning skills can be effectively taught through role-playing simulations. Pre-and post simulation survey responses from students are used to monitor skills acquisition. Merits and limitations of employing role-play in the teaching of planning students are derived.

4. 
MULTIMEDIA

346. Jurkiewicz, Carole and Robert A. Giacalone. 2000. Through the lens clearly: Using films to demonstrate ethical decision-making in the public service. Journal of Public Affairs Education 6, 4: 257-66.
Describes an innovative approach to analyze ethical decision-making using popular films. Includes step-by-step instructions for student activities. When used in conjunction with theory, the approach proved successful in stimulating discussion on ethical issues in public service.

347. George, R. Varkki. 1997. HyperSpace: Communicating ideas about the quality of urban spaces. Journal of Planning Education and Research 17, 1: 63-70.
Describes the computer tool HyperSpace and its application in the classroom to promote spatial literacy in planning and design education. HyperSpace integrates digital video and annotations (text, graphic, sound) creating simulations of existing urban spaces. The tool was found useful in giving students an experience of remote places.

348. Leigh, Nancey G. and Judith Kenny. 1996. The city of cinema: Interpreting urban images on film. Journal of Planning Education and Research 16, 1: 51-55.
Reports on a course that employs popular films as a vehicle to review historical and current perceptions and representations of urban space and societal issues. Sections on course logistics, assignments and background reading are helpful for those interested in replicating the approach.

5. 
ONLINE/E-LEARNING

349. deLeon, Linda and Jerri Killian. 2000. Comparing models of delivery: Classroom and on-line (and other) learning. Journal of Public Affairs Education 6, 1: 5-18.
Compares six different educational modes: lecture, collaborative learning, experiential learning, learning contracts, televised courses, and web-based learning in the context of public administration education. Rather than discussing whether online education is advantageous or harmful, the text focuses on discerning conditions in which each teaching mode is useful and able to improve existing practice.

350. Godschalk, David R. and Linda Lacey. 2001. Learning at a distance: technology impacts on planning education. Journal of Planning Education and Research 20, 4: 476-89.
A survey revealed that planning schools are hesitant to adopt new distance learning technology. In planning education email and web-based technologies are primarily used to complement on-campus teaching. Low levels of staff interest, perceived incompatibility with course content, and lack of technical support appear to be the main barriers of distance learning in planning. One successful implementation of distance learning at the University of North Carolina is discussed.

351. Lloyd Lawhon, Larry. 2003. Do distance learning efforts in urban planning education cut short the education experience? Journal of Planning Education and Research 23, 2: 202-205.
Face-to-face interaction, oral communication, and group project work are difficult to provide at a distance and thus represent a real constraint to the quality provision of planning degrees off campus. Nonetheless, the author sees benefits in the advancement of distance learning for the discipline, particularly when offering singular courses for practicing planners and citizens interested in obtaining specialist skills and knowledge. 

352. Meng, Lee Lik and Bararuddin Mohammed. 2001. Integrating information technology into teaching and learning of city and regional planning. Online Planning Journal. CASA, University College London. Retrieved from http://www.casa.ucl.ac.uk/planning/articles61/itteaching.pdf [May 2005]
The authors describe efforts at the School of Housing, Building & Planning at University Science Malaysia to integrated web-based technology in teaching and learning. Lecturers maintain websites and students are required to submit assignments electronically or post them on websites. Information Technology is used in studio teaching and planning projects. Although this type of instruction is met by students with anxiety as it requires self-initiative, critical thinking, and self-learning – modes of operation foreign to Malaysian student culture - its value is recognized in the long run. 

353. Shapira, Philip and Jan Youtie. 2001. Teaching with the internet and multimedia technologies: Insights from an online seminar on industrial modernization. Journal of Planning Education and Research 21, 1: 71-83.
The advantages, disadvantages and challenges of online teaching are discussed based on the case study of a course on industrial modernization. This course was offered using conventional and distance learning methods including multimedia and internet technologies. Different combinations of teaching methods and technology were explored over time. Evaluations by students and teachers provide valuable insights.

354. Willson, Richard. 2000. Comparing in-class and computer-mediated discussion using a communicative action framework. Journal of Planning Education and Research 19, 4: 409-18. 
Student ratings for computer-mediated discussion in a planning theory class indicated that the technique was a useful augmentation to learning but in-class discussions ranked higher in terms of sincerity, legitimacy, and comprehensibility. Suggestions for enhancing both forms of discussion are included.

6. 
OTHER APPROACHES

355. Canan, Penelope and Michael Hennessy. 1985. Education in social impact assessment and planning. Journal of Planning Education and Research 4, 3: 157-163.
Describes an award-winning live project in which master students in planning conduct a social impact assessment using values data during a semester long research practicum. The project is planning for electrical self-sufficiency on one of the Hawaiian Islands. Students learn research methodologies during the project including survey design and various data analysis methods.

356. Christensen, Karen S. 1993. Teaching savvy. Journal of Planning Education and Research 12, 2: 19-23.
The author sets forth a learning tool to prepare students for interactive planning practice. The tool consists of templates, which facilitate the analysis of context through prompting questions. Three examples are provided: Exploring the practice setting, identifying stakeholders, and examining strategy and their application in planning education.

357. Dandekar, Hemalata C. and Gerald R. Clark. 1992. Integrating communication skills and planning techniques. Journal of Planning Education and Research 11, 2: 141-150.
Describes the 10 year evolution of a practice-based course on communication skills and gathering and analyzing information in the context of a planning problem of importance to a local community. Collaboration between an academic and a planning practitioner proves useful in terms of pedagogy and delivers positive outcomes for the community involved.

358. Dandekar, Hemalata C. and Sujata Shetty. 1995. Hosting an international conference on women and shelter: Pedagogic and logistical insights. Journal of Planning Education and Research 14, 3: 203-213.
The authors describe idea development, logistics, and organization of a grass-roots conference. Process and substantive learning of students involved in the conference organization is examined. It is suggested that conferences involving students and third world issues is a valid approach for globalizing planning education curricula.

359. Erickson, Donna L. 1996. Deserving a wider audience: An interactive process for graduate student writing in landscape architecture and planning. Journal of Planning Education and Research 16, 2: 137-44. 
Reports on the use of an iterative writing assignment in a graduate level class, which is designed to balance content (improve research) and skill building (writing) in higher education. Writing is used as a discovery technique, not as mere communication tool. Peer review of work was found essential to student learning. Some assignments were ultimately published in journals.

360. Flannigan, Nigel. 1978. Project work in planning education: A critical appraisal and some pertinent issues. Planning Outlook 21, 2: 8-12.
The paper, while acknowledging the value of project work simulating real world problems, identifies some drawbacks of project work in a classroom context. Issues include assessment of decision-making processes and knowledge acquisition vis-à-vis time constraints. 

361. Forester, John. 1987. Teaching and studying planning practice: An analysis of the “Planning and Institutional Processes” Course at MIT. Journal of Planning Education and Research 6, 2: 116 -137.
Provides descriptions of four case studies addressing different planning problems and how they were used to stimulate students’ analytical skills and learning for practice. Argues that the style of learning afforded by the case studies allows learning for practice in an anticipatory manner. 

362. Goldsmith, William W. 1999. What’s under the bed? City, pasta or commie: Reflections on teaching American students in Italy. Journal of Planning Education and Research 19, 2: 193-200.
Reports on the author’s experience teaching a group of 20 planning and urban studies undergraduates from Cornell for a semester in Rome. Using excerpts from students’ diaries, it is illustrated what North American students can learn from big city living. Concludes with suggestions on how to incorporate such experiences in the North American planning curriculum.

363. Goodchild, Barry. 1987. A study visit to the Netherlands. Housing Review 36, 4: 119-122.
Seeks to demonstrate the potential value in terms of student learning of overseas study visits through the example of a trip to Amsterdam and its environments.

364. Harrison, Clive and Lutz Luithlen. 1983. Fieldwork for Land Use Students: an appraisal. Journal of Geography in Higher Education 7, 1: 23-32.
The authors elaborate on the structure of field work for urban studies and land use students and consider the value of field work pedagogy. They observe that students gain experience in three dimensions: action, context, and values. The evolution of the field work course is also examined. 

365. Heikkila, Eric. 1989. Using Simple Diagrams to illustrate the economics of land use zoning. Journal of Planning Education and Research 8, 3: 209-214.
Offers an alternative approach to teaching economic impacts in regards to land markets and zoning. Simple diagrams help to illustrate graphically various principles and the impact of policy measures in a more appropriate manner than standard economics textbooks.

366. Hodge, Gerald. 1980. On linking planning knowledge and action in the classroom. Ekistics 47, 285: 459-463.
Describes three learning devices whereby the author successfully increased the connection between knowledge and action in lecture and seminar teaching; these include writing memos and reports rather than essays or using popular literature to examine urban life.

367. Laburn-Peart, Catherine. 2002. Precolonial towns of Southern Africa: Integrating the teaching of planning history and urban morphology. Journal of Planning Education and Research 21, 3: 267-273.
Responding to a lack of consideration for indigenous settlements in the South African planning curriculum, the author presents a project-based approach that combines the study of planning history and urban morphology. Suggests that the teaching approach is applicable elsewhere.

368. Lloyd-Brown, John C. 1977. In-basket exercise, an administrative training experience. Journal of Administration Overseas 16, 3: 178-85.
Describes in detail an exercise that explores priority setting and time management issues. Materials needed to conduct the exercise with students or in staff training are provided.

369. Reade, Eric. 1981. Practical work in town planning education. Working Paper No 54. Oxford: Department of Town Planning. Oxford Polytechnic University. 
Critically examines the claim that practical work as taught in UK universities contributes to students’ competencies in planning practice. It is concluded that the link between practical project work and practical abilities cannot be substantiated. Suggestions on how to promote practical abilities more effectively offered. Contains a substantial bibliography on planning education and pedagogy in general.

370. Shalinsky, William and Randy G. Norris. 1986. The place of small group process in planning education. Journal of Planning Education and Research 5, 2: 119-132. 
Working in groups is an important skill for planners, yet the theories of group dynamics are rarely addressed in planning education. The author suggests that teaching about small group processes and concepts is essential for students to develop effective group working skills. 

371. Shepherd, Anne and Bryna Cosgriff. 1998. Problem-based learning: A bridge between planning education and planning practice. Journal of Planning Education and Research 17, 4: 348-357.
Compares problem-based learning (PBL) with traditional as well as experiential educational approaches and discusses PBL’s value to planning education. A description of implementing PBL in the classroom by the authors is used to highlight advantages, problems and lessons learned. Comments and citations from students evaluating the learning experience are provided. Concludes with a reflection on PBL’s capacity to bridge the gap between education and professional practice.

372. Tyson, B. Trevor and Nicholas P. Low. 1988. Experiential learning in planning education. Journal of Planning Education and Research 7, 1: 15-27.
Reviews different learning and teaching approaches and reports on an experimental workshop in which experiential learning was used to initiate students’ learning of group decision-making processes. The implications for adopting radical experiential learning in conventional academic contexts are contemplated.

D. Continued and Further Planning Education

373. Auffrey, Christopher and Michael Romanos. 2001. Educating the educators: Global dimensions of collaborative fieldwork in an urban region of Southeast Asia. Journal of Planning Education and Research 20, 3: 353-364.
The authors imply that in order to internationalize the US planning education provision, planning academics need opportunities to gain awareness and experience working in an international context. They report on a collaborative field project on sustainable development in Northern Thailand involving teams of academics from the University of Cincinnati and local universities. The experiment proved successful and participating academics have brought new found appreciation of globalization dynamics in their research and teaching.

374. Howe, Deborah A. 1991. Continuing professional education for planners: Implications of a recent experience. Journal of Planning Education and Research 10, 3: 237- 240.
The article describes continued professional education (CPE) and training developed to educate planners and planning commissioners about the implications of an aging society in the State of Oregon. Includes sections on curricula, marketing, training formats, and assessment of the training experiences. Reflects on the role of universities and academics in CPE provision.

375. Jones, Warren W. and Natalie Macris. 2000. A career worth planning: Starting out and moving ahead in the planning profession. Chicago: American Planning Association.
Particularly, part II of the book focuses on developing a professional career, with tips on what to avoid, skills to develop and how to progress up the career ladder in planning.

376. Planning Institute of British Columbia (PIBC). 2003. Continuing Professional Development Systems Guide. Retrieved from http://www.pibc.bc.ca/pdf/CPDS-Guide-Final-Nov03.pdf [July 2005]
The guide offers an explanation for the need of continued professional development for planners. Learning Units and eligible activities are outlines. A list of suitable training providers is also provided.

377. Slagle, Marshall. 2001. Kentucky enacts continuing education requirements for planning officials: The inside story. Land Use Law and Zoning Digest 53, 9: 11-13.
Examines new legislation in Kentucky, which requires continuing education for planning officials and planners. The article contains a summary of the law.

378. Town Planning Network. 2001. Defining the educational and training need for the new urban agenda. CEBE Special Interest Group Final Report. Retrieved from http://www.cebe.ltsn.ac.uk/learning/sig/planning_sig_report.pdf  [August 2005]
Explores which skills are needed for urban regeneration through expert interviews. Discusses the actual and perceived deficiencies in skills of new graduates as well as practitioners, and reviews training schemes and opportunities for professionals to upgrade their skills.

379. Weitz, Jerry. 2001. Growing Smart (SM): Coming to a classroom near you? Journal of Planning Education and Research 21, 1: 84-91.
Reports on the Growing Smart (SM) project’s final phase, which is to disseminate syllabi on planning and zoning statutory reform, lecture notes, and course assignments to US planning schools. The paper provides a content synopsis and identifies various approaches on how to incorporate the teaching materials in planning curricula and continuing education courses for planning professionals.

E. 
Professional and Educational Institutes and Associations

380. American Planning Association (APA). 2004. American Planning Association. Retrieved from http://www.planning.org [December 2004].
Website includes reference to training materials, information on certification procedures, and continued professional education for planning professionals.

381. Asian Planning Schools Association (APSA). 2004. Asian Planning Schools Association. Retrieved from http://www.hku.hk/cupem/apsa/ [December 2004].
Contains a listing of Asian Universities providing planning education, a bulletin board announcing planning conferences, and many links to other professional and educational associations in planning.

382. Associação Nacional de Pós-Graduação e Pesquisa em Planejament Urbano e Regional (ANPUR). 2004. Associação Nacional de Pós-Graduação e Pesquisa em Planejament Urbano e Regional, Brazil. Retrieved from http://www.anpur.org.br/home.htm [December 2004].
The National Association of Graduate Programmes and Research in Urban and Regional Planning, Brasil seeks to stimulate dialogue on teaching and research in planning. Website in Portugese language contains list of association members, online publications, and events.

383. Asociación de Latinoamericana de Escuelas de Urbanismo y Planeación (ALEUP). 2004. Asociación de Latinoamericana de Escuelas de Urbanismo y Planeación Retrieved from http://www.uaemex.mx/pwww/Aleup/ [December 2004].
Website of the Association of Latin American Schools of Planning contains information about universities offering planning degrees in Latin America. Website in Spanish was under revision at the time of writing.

384. Association internationale pour la Promotion de l’enseignement et de la recherche en Aménagement et Urbanisme (APERAU). 2004.  Association internationale pour la Promotion de l’enseignement et de la recherche en Aménagement et Urbanisme. Retrieved from http://www.aperau.org/ [December 2004].
Website in French language contains addresses and contacts for individual and institutional members (and their planning degree programmes) as well as links to annual conferences organized by the association.

385. Association of African Planning Schools (AAPS). 2004. Global Planning Education Association Network. Retrieved from http://www.gpean.org/jp/0128/2college/aapsschool.htm [December 2004]
Webpage contains a listing of member African Planning Schools offering planning degrees.

386. Association of Canadian University Planning Programs (ACUPP).  Association of Canadian University Planning Programs. 2004. Retrieved from http://www.acupp-apucu.mcgill.ca/English/mandate_eng.htm  [December 2004].
English/French language website contains the association’s mission statement as well as information about universities in Canada offering planning degrees.

387. Association of Collegiate Schools of Planning (ACSP). 2004. Association of Collegiate Schools of Planning. Retrieved from http://www.acsp.org/ [December 2004].
The website of the consortium of North American Schools offering planning degrees contains rich information, such as dates for planning related conferences, member schools and contacts, accreditation guidelines, and online publications on various educational issues (undergraduate education, PhD education, etc.) produced by members and committees of the Association.

388. Association of European Schools of Planning (AESOP). 2004. Association of European Schools of Planning. Retrieved from http://www.aesop-planning.com/ [December 2004].
Extensive website contains links to member schools in Europe offering planning degrees, academic job advertisements, discussion groups, and conference announcements.  A yearbook with news about schools is provided online as well as past winners of the AESOP Prize for Excellence in teaching for practice.

389. Canadian Institute of Planners (CIP). 2004. Canadian Institute of Planners. Retrieved from http://www.cip-icu.ca/ [December 2004].
English/French website provides documents on Continuing Professional Learning as well as a comprehensive list of planning education programs/courses in Canada and elsewhere that are recognized by the CIP.

390. European Council of Town Planners. 2004. European Council of Town Planners. Retrieved from http://www.ceu-ectp.org/e/index.html [December 2004].
Offers under its founding charter a statement on the minimum requirements for education and training of the European Town Planner.

391. Global Planning Education Association Network (GPEAN). 2004. Global Planning Education Association Network. Retrieved from http://www.gpean.org/ [December 2004].
Webpage contains papers from the first World Planning Schools Congress, many on planning education, links to regional planning schools associations, events listings, and a multi-lingual online publication on planning issues.

392. Hongkong Institute of Planners (HKIP). 2004. Hongkong Institute of Planners. Retrieved from http://www.hkip.org.hk/b.htm [December 2004].
English/Cantonese website includes information on CPD requirements for members.

393. Institute of Town Planners, India (ITPI). 2004. Institute of Town Planners, India. Retrieved from http://www.itpindia.org/ [December 2004].
The website provides information about universities offering planning degrees as well as entry examinations for new members.

394. Malaysian Institute of Planners (MIP). 2004. Malaysian Institute of Planners. Retrieved from http://www.mip.org.my/ [December 2004].
Provides information about policies on course recognition and institutions offering accredited planning degrees in Malaysia.

395. New Zealand Planning Institute (NZPI). 2004. New Zealand Planning Institute. Retrieved from http://www.nzplanning.co.nz/Welcome.html [December 2004].
Professional body website provides information on initial planning education, career development, institutions offering planning degrees, and CPD requirements.

396. Planning Accreditation Board (PAB). 2004. Planning Accreditation Board. Retrieved from http://showcase.netins.net/web/pab_fi66/index.htm [December 2004].
Website of the PAB, an organization responsible for accreditation of planning education degree programs at US universities contains accreditation guidelines, a site visit manual, and a list of accredited programs.

397. Planning Institute of Australia (PIA). 2004. Planning Institute of Australia. Retrieved from http://www.planning.org.au/ [December 2004].
Website of the professional body for Australian planners offers information on CPD requirements and eligible training courses as well as occasionally news about planning education.

398. Royal Town Planning Institute (RTPI). 2004. Royal Town Planning Institute. Retrieved from http://www.rtpi.org.uk [December 2004].
Website contains information on CPD requirements for members, guidelines for Higher education institutions offering initial planning education, a list of accredited programmes, and various documents on the institute’s educational policy.

399. South African Planning Institute (SAPI). 2004. South African Planning Institute. Retrieved from http://www.saplanners.org.za [December 2004].
Website offers information on education and training requirements for planners in South Africa.

400. The Australian and New Zealand Association of Planning Schools (ANZAPS). 2004. The Australian and New Zealand Association of Planning Schools. Retrieved from http://www.une.edu.au/ANZAPS/ [December 2004].
Website of network of planning educators contains contacts, discussion and conference papers relating to planning education. 
F. 
Bibliographies

401. ACSP Commission on Undergraduate Education. 1990b. Creating the future for undergraduate education in planning. Report and Bibliography. Retrieved from http://www.acsp.org/Documents/Undergrad_Education.pdf  [January 2005].
Report on the potential of undergraduate education in planning in the United States (see also summary ACSP Commission. 1990a). The report contains an extensive bibliography (alphabetical) on planning and undergraduate education, including references to relevant book chapters and conference presentations.

402. Cockburn, Cynthia. 1970. A bibliography on planning education. Centre for Environmental Studies Information Paper 13. London: Centre for Environmental Studies.
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